


Weeks 1-2 (2/11 & 2/18): Unit 1

STOP, AIMS, DARE — current issue with personal connection and analysis of
multiple texts [Released CAPT assessment A — Metal Bats]

S = Suspend judgment

T = Take a side

O = Organize ideas

P = Plan more as you write

A = Attract the reader’s attention

1 = Identify the problem of the topic so the reader understands the issues
M = Map the context of the problem or provide background information
needed to understand the problem

S = State the thesis so the premise is clear

D = Develop your topic sentence

A = Add supporting ideas

R = Reject arguments for the other side
E = End with a conclusion

Prior to Lesson 1: Review Attendance Incentives prompt, offer articles to re-read for
homework in preparation for class

Lesson 1 (Steps 1-3, 5; Skip Step 4)

e Step 1: Describe and Discuss STOP — hand out mnemonic chart and direction
sheet

e Step 2: Describe and Discuss essay parts using DARE

0 Step 2A: Introduce AIMS mnemonic

e Step 3: Hand out Attendance Incentives Exemplar Essay/Score 6 identifying
parts of essay

e Step 5: Review components STOP and DARE

Lesson 2 (Steps 1-3)

e Step 1: Review STOP, AIMS, DARE with students; have them read
Attendance Incentives Essay/Score 4 and identify each essay part or which
ones are missing

e Step 2: Distribute Cue Cards and Checklist (they serve similar purposes) to
students and inform them that they will be using these to help guide them
through the essay writing process. Teacher models the use of STOP, AIMS,
DARE through scripted “Talk Aloud”. Teacher should use the Attendance
Incentives essay prompt for this since students are familiar with the content.
Teacher will refer to cue cards throughout the process (alternatively the
checklist could be used for this)
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Step 3: Students should review and begin to memorize the three strategies.
This can be done in a variety of ways. Students have to be able to
demonstrate an understanding of the strategies through retelling, paraphrase,
etc.

Prior to Lesson 3: Have students read the articles on Metal Bats (depending on the
level of your classes and your scaffolding/differentiation needs you might have them
annotate, outline, take notes, etc.)

Lesson 3 (Steps 1, 3, 5)

Step 1: Distribute Transition words handout (linking words) and discuss; have
students identify words from the previous two essays on Attendance
Incentives

Step 3: With a partner (another opportunity for differentiation), students will
plan and compose a draft of an essay on Metal Bats; talk students through the
collaborative practice of walking through the three strategies (STOP, AIMS,
DARE) on page 216. The mnemonic chart, directions, cue cards, and
brainstorming sheet will be used for this step.

Step 5: Rehearse the steps with students using “rapid fire” or another test of
memorization. Students must be able to name all the steps and describe the
information.

Lesson 4 (Revised Step 2)

Step 2: Students utilize the three strategies (students should use all materials
provided) to plan and compose their own individual essay on Metal Bats

Lesson 5 (Revised Step 3)

Step 3: Students will work in small groups to review each essay and identify
the parts and provide feedback
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STOP, AIMS, DARE Teacher Talk-Aloud Script

S = Suspend judgment A = Attract the reader’s | D = Develop your
T = Take a side attention topic sentence
O = Organize ideas I = Identify the problem | A = Add supporting
P = Plan more as you of the topic ideas
write M = Map the context of | R =Reject

the problem arguments for the

S = State the thesis so other side

the premise is clear E =End with a

conclusion

In this lesson, the teacher will model how to use the strategies outlined above to plan
and write a good essay. For this lesson you will need to have a writing prompt
selected. In addition, it is important that the teacher has memorized the procedure so
that it will be fluent.

A sample script for modeling the strategy is provided below:

Say, “I am going to how you how to use STOP, AIMS, and DARE together to plan
and write a good essay. 1 will talk aloud as I go. You might be able to help me, but
what I really want you to do is listen and watch me work. It is my turn to work and
your turn to watch!”

Model the entire process using the cue cards and the transition/linking words. Follow
the steps and statements, using ideas generated for the model essay — Attendance
Incentives.

Say, “First, I need to suspend judgment. That means I won’t make up my mind about
the topic yet. I need to brainstorm ideas for and against my topic.”

Write two or three ideas for one side and one or two ideas for the other side on the
brainstorming sheet.

Introduce the cue cards for Step 1. Say, ““ I have three cue cards for Step I to help me
plan, and they all say ‘Suspend Judgment.’ Cue Card #I says, ‘Did I list ideas for
both sides? If not, do this now.’ Let me see...I did that! This is easy to do.”

Say, “What does Cue Card #2 say? ‘Can I think of anything else? Try to write more.’
All right, I need to think of more reasons.” Add at least one idea to each side of the
brainstorming sheet, pause to think, and then add another idea to one side.

Say, “Cue Card #3 says, ‘Another point I haven't yet considered is... Think of
possible arguments.’ Do [ have any arguments? Yes, I do.” Pause to think and then
ask, “Are there any points I haven'’t considered yet? This is hard because I have so
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many ideas already. I need to take my time and think of something someone else
would say.” Add at least one idea to the brainstorming sheet, preferably on the “For”
side.

Say, “That’s great. I'm finished with Step 1, and I have done so much good work.
Now I need to do Step 2, which has only one cue card: Cue Card #4. This cue card
says, ‘Take a side.’ That means I have to pick one side as my argument. Which one
do I really believe? ” Provide an answer.

Say, “This cue card also says, ‘Place a “+ " at the top of one box to show the side
you will take in your essay.’ This card is the same as the chart where it says ‘Take a
side.’ I can remember this card right away because it is on the Brainstorming sheet.”

Say, “Step 3 says that I should ‘Organize Ideas.’ I need to decide which ideas are
strong and which ideas are not as strong that I can dispute. This means I should
think about all of the ideas I have for my argument.” Read each idea that is on the
side you have chosen (the “For” side) and decide if it is a good idea. You should note
at least one idea that is not strong and decide aloud to skip it.

Say, “I now have strong ideas for my argument. [ need to decide which ideas I can
dispute. That means I need an argument I can reject — one that I can easily say why [
do not agree with it.” Choose one argument from the “Against” side of the
brainstorming sheet and then think of one more argument. “I have to choose my
arguments carefully so my reader doesn’t get confused about which side I am on. I'm
really doing well with this plan. I like my ideas. Let me look at the three cards for
Step 3. The first card, Cue Card #5, says, ‘Put a star next to the ideas you want to
use.’ I need to choose at least three ideas to use.”

Say, “What does the second card for Step 3 say? Cue Card #6 says, ‘Did I star ideas
on both sides? Choose at least __ argument(s) that you can dispute.’ I decided that
I had two arguments that I can dispute. The last card for Step 3, Cue Card #7, says,
‘Number your ideas in the order you will use them.’ 1'd better think about this. What
makes sense?”

Bring in the map analogy here. Say, “Doing things in the correct order, like
following directions on a map, will help me guide the reader to agree with what 1
believe.” Reflect aloud about an order that seems logical to you based on the ideas
you have generated.

Say, “This will be a good essay. I'm really taking my time to plan it out. The next
step is ‘Plan more as you write. Remember to use all four essay parts and continue
planning.” That means I should still think of ideas as I write my essay. Part of this
planning process involves following the order provided in Steps 5-8, Cue Cards #9-
12. If I make sure that I follow these four cue cards, I will definitely compose a well-
organized and developed essay.”
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Say, “I am not going to actually compose my final essay right now but if [ was I
would be ready for Step #9, Cue Card #13. It has the essay parts reminder D-A-R-E
written on it. I know what that means.” Read the card. “I’m ready to write my
essay. I'll just think of DARE as 1 go.”

At this point, the teacher should use any available time to outline and model as many
parts of the essay as possible. The teachers should verify each part that is written by
explaining that you have your topic sentence, and so forth. Point out that you can add
supporting ideas after you reject your argument for what this means. Use cohesive
words sparingly at key places, such as when you refute an argument or with a group
of related ideas.

Be sure to elaborate on two or three ideas as you write, and try to revise something as
you go. Give a strong, summative conclusion by restating your premise using
different words.

After you finish, compliment yourself for the work you have done and then
demonstrate how to use the checklist. Mark the checklist for each part and write
down the number of ideas selected on the line under the column. If you have met a
goal of more than three, you busted the chart and can draw a star on top of the
column. Thank the students for their help — which may have simply been to pay
attention.
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Appendix Q: Persuasive Writing Prompt Grades 9 and 10 — Released CAPT Assessment A

Metal Bats
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Interdisciplinary Writing
Metal Bats

Overview

The purpose of this interdisciplinary writing test is to determine how well you can write to
persuade others to think as you do about a specific topic. In this test, you will read two short
articles about a controversial issue, take a position on the issue, and write a first draft of a
persuasive letter. You must support your position with information from both of the source
materials. Your response will be read and scored by trained readers.

About this Test

In this Interdisciplinary Writing test, you will think about and take a position on a
controversial issue: should metal baseball bats be banned? While you are working on this
test, you will use skills and knowledge you learned in your language arts, mathematics,
science, social studies, the arts, and other classes.

The Issue

Should metal baseball bats be banned? Metal baseball bats may allow players to hit
baseballs harder, but they can sometimes result in serious injury to team members who are hit
by the balls. Those who support banning the metal bats feel that wooden bats would reduce
the risk of injury. People who oppose the ban point out that metal bats are less expensive
than wooden bats and enable players to make more hits and home runs, resulting in an
exciting game.

You will read articles about the issue and take a position for or against the banning of
metal baseball bats. Connecticut legislators are considering legislation banning the use of
metal bats by school and youth league teams. Using information from both articles, you

must write a letter to your state senator either supporting or opposing the a ban on metal
baseball bats.

Source #1: Source #2

The Great Bat Debate Continues Two Sides to Bat Debate
Los Angeles Times By Dennis Knight

June 18, 2006 San Jose Mercury News

April 26, 2006
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Appendix R: SCAN Unit Materials
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SCAN: Lessons for Revising a Persuasive or Opinion Essay

S = Does it make Sense?

C =1Is it Connected to my belief?
A = Can you Add more?

N = Note errors?

Materials needed for unit:
Previously written essay(s)
Six steps for Revising Checklist
SCAN Checklist
Six Steps Cards with prompts OR
Six Steps Cards without prompts OR
SCAN Cue Cards

Lesson 1
Step 1: Write a goal to learn a strategy for revising essays. Each student
writes a personal goal on a blank piece of paper; teacher and student signs the

paper.

Step 2: Describe the Strategy — “What does the word revising mean?”

Show students six-step checklist — uncover one step at a time, explain each
step

Show students SCAN checklist — uncover one step at a time, explain each step

Step 3: Practice the Strategy — Have students memorize and paraphrase the
steps using the cards (choose the set appropriate for your students).

Lesson 2
Step 1: Modeling the Strategy — Show students a previously written and
revised essay. This essay could be displayed on checklist paper, the
chalkboard, or SMARTBoard. Be sure the students can easily see both the
essay and the upcoming revisions. Tell them that you will model how to use
the six steps and the SCAN strategies to improve their ability to revise their
work. Let them know that you will be talking aloud to show them the things
you say to yourself when using the strategies ad revising. Model the entire
process. Use problem definition, planning, coping, strategy use, self-
evaluation, and self-reinforcement self-statements as you model the
procedure. The steps and statements below are a guide for the modeling
process. Fill in ad lib statements where indicated or where necessary.

Step 2: Say, “What is it I have to do? I have to revise my essay. Okay the first
think I need to do is read the essay.” Point to the first step. Read the essay

242



out loud and direct the students to read along silently. As you read, make
several comments to yourself (e.g., “I really liked that sentence...I need to
change that word...Another reason I can add is...”). When you finish reading
say, “That’s pretty good but I can make it better. The

second thing I need to do is look at the sentence that states what I believe.”
Point to the step. With your finger, locate that sentence and underline it.
“Will other people know what I believe? Is it clear?” Read the sentence out
loud. Ifitis very clear, say so and move to the next step. If not, point how it
can be made clearer. Cross out the old sentence and write a new one. “Now
the third thing I need to do is add at least two more reasons why I believe that
I do.” Point to this step. “If I add more reasons that will make my essay
stronger. What are more reasons to support my belief?” Give reasons that
you noted during Step 1 while you were reading the essay out loud. Write
them down saying them out loud. Before writing, make comments out loud
about where you will put the reason (e.g., “I think it will go best here...That
looks good and makes my essay stronger...Okay, I need to add another
reason... What is another reason for [state belief]...Okay, I’ll take my time
and let my mind be free. An idea will come to me”). Propose one idea where
to put it and then write it in. Say, “I am now ready to do Step 4.” Point to
Step 4. “When I do Step 4, I will SCAN.” Pull out the SCAN cue cards. “/
will look at this first sentence on my paper and ask myself if it is still clear. Is
it connected? Should I add more?” Model and point to the steps on the steps
cards. “I will now make my changes on the paper copy and note any errors.”
Model how to look for capitalization, punctuation, and spelling errors.
Involve students in the process whenever possible. Say, “Now that I have
completed Step 4, I need to do step 5.” Point to Step 5 on the steps card.
“Now that I have completed Step 3, I need to do Step 6. I will reread my
essay and make any final changes. This will make my essay more polished.”
Model the procedures for making changes and additions. Involve the students
in the process whenever possible. “Now that I have finished making
revisions, my essay looks much better.”

Step 3: Ask the students to write down some things they can say to themselves
while they are revising. They can write these on the SCAN Self-Statements
sheet or on a blank piece of paper. Ask the students if they have any
questions.

Step 4: Briefly review the six steps and SCAN strategies. Tell the students
that next time they will try the revisions strategies for themselves.

Lesson 3
Step 1: Verbal Rehearsal — Say, “Today, we will memorize the Six Steps for
Revising and SCAN. If you know the steps well, you will be able to tell
yourself what to do when you are revising an essay.” Lead students through
review of the steps following a rapid-fire process. Follow up with each
student to ensure that all students are comfortable with the steps.
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Step 2: Repeat Steps 1 and 2 with SCAN.

Step 3: Ask the students to revise and add to their Self-Statements sheets
based on this lesson.

Lesson 4,5, 6,7
Step 1: Ask students to verbally rehearse the six steps and the SCAN
strategies. Do not go to controlled practice (Step 2) until all students reach
100% mastery of the six steps and SCAN strategies.

Step 2: Controlled Practice — Tell the students that for the next several days
(or however long you see fit) you will practice using the revision procedure.
The students will be revising their previously written essays. Give each
student a copy of an essay written previously (the initial draft) and make sure
it is not one that has been used during the SCAN lessons. Say, “I want you to
revise this essay using the six steps and scan strategies. You may look at the
cue cards or self-statements if you need to. 1 will be here to make sure that
you use the revision procedures correctly and to provide help when you need
it.” Direct the students to begin practice. Provide as much assistance and
prompt as necessary (e.g., “What is the first step?”), but try to let the students
work on their own. When you provide corrective feedback:

a. Tell the student what was done incorrectly.

b. Have the student correct the work.

c. Be positive and encouraging.

Step 3: Repeat as long as students need repeated practice.

Step 4: Tell the students that they have done and excellent job learning the
procedures. Complete the contract paper written and signed in the first lesson.
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PLANS: Lessons for Goal-Setting While Writing an Essay

P = Pick Goals

L = List Ways to Meet Goals
A =And

N = Make Notes

S = Sequence Notes

Materials needed for unit:
Previously written essay(s)
PLANS Mnemonic Chart
Learning Strategies Contract
PLANS Worksheet
PLANS Goals Chart
PLANS Cue Cards
PLANS Self-Statements Sheet
PLANS Rehearsal Checklist

Lesson 1
Step 1: Review current writing performance. Ask, “Do you remember the
essay you wrote the other day that asked ?” Ask the students to read

their essays and see which parts from previously established criteria they have
included. Collaboratively with the students, note in a matter of fact way
which parts they have and which parts are missing. Also note that even parts
that are included can be improved next time. For example, in a persuasive
essay, including more reasons, good reasons, and believable reasons can make
the essay more convincing.

Step 2: Establish a goal to learn the strategy. Tell the students that you will
teach them a procedure to help them write better essays, stories, descriptions,
and so forth. Tell the students that although you will practice the procedure
with only one form of writing now (persuasive essays), the procedure can be
used for other forms of writing. Have students read and fill out the learning
strategies contract indicating their commitment to learning a strategy for
writing better papers. Students and teacher should sign the contract.

Lesson 2
Step 1: P for Pick goals. Give each student a PLANS mnemonic chart. They
will need to look at each step on their PLANS mnemonic chart as you talk
about them.

Cover your PLANS chart so that only the first step shows. Say, “The first
thing you need to do when you write a paper is to figure out what you want to
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do. In other words, you must Pick Goals for what you want your paper to say.
The goals that you set for your paper should direct what you do.”

“For example, if your teacher has given you a prompt with the question,
‘Should boys and girls play sports together?’ and has asked you to write a
paper or an essay on what you think about that, the first thing you should do is
set goals for the purpose of your paper. I might pick a goal to write a paper
that will convince my friends that I am right. Can you think of any other
types of goals that I might set?”

Brainstorm ideas for goals. Say, “As you can see, there are many types of
goals that will help me write any paper. I can set goals for how much I want
to say, for the types of things I want to include, for the types of words I want
to use, and so on. Also, the type of goals that I pick will depend on the type of
paper I am writing. Some of my goals for an essay will be difference from my
goals for a story. To help you pick your goals for your paper, I will give you a
PLANS Goals Chart with sample goals. You are to keep this PLANS Goals
Chart in your writing folder and you can use it anytime you are asked to write
a paper. The goals on the PLANS Goals Chart can be used when writing
essay, stories, or reports.”

Review each of the goals on the PLANS Goals Chart. Read each goal to the
students and have them orally repeat it.

Say, “When using the PLANS Goals Chart, we pick one goal from each
section—A, B, and C.

Say, “Now let’s return to our PLANS mnemonic chart. If I had to write a
paper on whether boys or girls should play sports together, my first step would
be to pick my goals.” Point to this on the PLANS chart. “I would do this by
looking at my PLANS Goals Chart and picking one goal from the A, B, and C
sections. Then I would write my goals on a PLANS Worksheet.” Show the
students the PLANS Worksheet. “For instance, [ would pick...” Select
“convince my friend,” “essay that has all the parts,” and “60 words or longer,”
and explain why you picked each. “Next, I would write each of my goals
down on the PLANS Worksheet so that I remember them. Then, I would put
a star by the most important one (e.g., ‘convince my friends’). Similarly, if
you were asked to write a story about a girl on skis, which of the three goals
would you pick?” The students should select “fun for my friend to read,”
“story that has all the parts,” and any under section C. If they select a goal
that does not work for the prompt, ask the students to justify their selection
and then explain why the response was incorrect. Ask, “Which would be the
most important goal? Fun to read.” Correct the selection, if necessary, and
ask the students to justify their selection.

247



Step 2: L for List Ways to Meet Goals. Uncover the second step on the
PLANS mnemonic chart. Say, “Once I have written down my goals, I need to
think about how I will meet or accomplish the goals. Next to each goal on the
PLANS Worksheet, I would list one or more things that I can do to meet my
goals. For examples, if I am writing a paper that will convince my friends that
I am right (point to goal on the PLANS Goal Chart), one way I might be able
to successfully meet this goal is by examining my reasons to see if my readers
might accept them. For example, if [ believed that boys and girls should play
sports together, and one of my reasons for supporting this belief is that girls
are just as strong as boys I would ask myself, ‘Would my reader believe this?’
If the answer is yes, [ would keep it; if the answer is no, I would try to think of
a better reason.”

Step 3: A. Point out that the A in PLANS doesn’t mean anything; it is just a
filler letter used to make a word (mnemonic) that will help with remembering
the strategy.

Step 4: N for Make Notes. Say, “Once I have finished picking my goals and
listing ways to meet those goals, I would make notes about the kinds of things
that I might use in my paper.” Uncover Step 4. “If I were writing an essay,
this might include a statement as to what I believed, possible reasons for that
belief, key words I might use, and so forth. If I were writing a story, I might
make an outline of who the characters are, where the story takes place, what
happens and how the story ends.”

Step 5: S for Sequence Notes. Say, “When I finished making all of my notes,
I would think about what I wanted to come first in my paper, then second,
third, and so forth.” Uncover Step 5. “I would put a ‘1’ by what I wanted
first, a ‘2’ by what I wanted second, a’3’ by what I anted third, and so forth.”

Step 6: Write and Say More. Say, “Once I had finished PLANS, I would be
ready to write.” Uncover Step 6. “My notes would be my plan, and my plan
would guide what I would write. However, as I write, I may think of other
things to say, and I want to be sure to include them as well. To help me do
this, I will remind myself to say more as I write and to remember my goals.”

Step 7: Test Goals. Uncover Step 7. Say, “The final step is to test to see if [
met my goals. To do this, I would read my paper again and check to see if |
met all of the goals that I had set. For example, if I set a goal to write 60
words, I would count the number of words written, write the number next to
my goal, and write Yes if I met my goal and No if I did not. For the parts of
an essay, I would check to see if I included each part; if so, I would write Yes
next to my goal. If I were missing parts, I would write the parts I had left out.
For my goal to write a convincing paper, I would ask myself if my paper
would convince my friends. If I believed it would, I would write Yes next to
my goal; otherwise, I would write No next to it. If I did not meet any of my
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goals, I would think about how I might meet those goals on my next writing
assignment or revise this paper.”

Step 8: Practice PLANS. If time permits, tell the students that they will work
on memorizing the steps for planning and writing. Give each student a set of
PLANS Cue Cards. Say, “To help you remember the steps, we will do an
exercise called rapid fire. We will take turns saying the steps. It is called
rapid fire because you are trying to name the steps as rapidly as you can. If
you need to look at the cue card, you may; however, don’t rely on the card too
much because [ will put it way after several rounds of rapid fire.” Allow the
students to paraphrase, but be sure the intended meaning is maintained. Do
this with and without the cue card. If the students’ responses are correct,
make a brief positive comment. If they are incorrect, prompt by pointing to
the cue card.

Lesson 3
Step 1: Introduce Modeling. Say, “Today, I will show you how to use
PLANS to write a good essay. Please remember that we could use the
PLANS for other types of writing too, like stories.” Say, “As I show you how
to use PLANS to write an essay, [ will talk aloud. The things we say to
ourselves while we work are very helpful.” Model the entire process using the
PLANS steps. Use problem definition, planning, self-evaluation, and self-
reinforcement self-statements as you model the procedure. Give the students
the sentence, “Should boys and girls play sports together?” on a card. Also,
have a copy of the same card in front of you. Display your PLANS
mneumonic chart so that the students can see it and you can point to each step
as you initiate it. Follow the steps and statements provided, contributing ad
lib statements where indicated or necessary. Say, “What do I have to do? I
have to write an essay about ‘Should boys and girls play sports together?’
First, I will do PLANS.” Point to this on the sheet.

Step 2: PLANS. Say, “To help me do PLANS, I will write the steps on this
piece of paper. This will help me remember each step of PLANS. Also, I will
use the PLANS Worksheet when I write my goals when I decide the ways to
meet my goals, and when I make my notes. Now that I have written PLANS
on my paper, I will do the first step of PLANS, which is Pick my goals. I will
pick one goal from each section.” Point to each section on the PLANS Goals
Chart. “As I pick a goal, I will write it in abbreviated form at the top of my
paper, and I will leave a little space in between each one so I can List ways to
meet goals.

“I have to write a paper on ‘Should boys and girls play sports together?’ 1

want to be sure that I pick goals that will be right for this type of paper. This
paper will be an essay.

249



“First, I will read all of the goals under A. Now I have to select a goal for my
paper. Which goal should I select? I should select the goal: ‘I will convince
my friends.”” Write this down. “I am selecting this goal because I will be
writing an essay, and essays are used by writers to convince others that they
are right. I am going to write an essay that will convince my friends that [ am
right. I want to be sure my essay will be convincing.” Repeat this procedure
with the goals under B. You must, however, select the wrong goal- the one for
a story. Model how to correct yourself and then self-reinforce; write the
correct goal under goal from A. Be sure to leave some space between them.
Finally, be sure that you point out why it is important to include all of the
parts such as the topic sentence, so that the reader will know what you
believe; the reasons so that the reader will know why you believe it; and the
conclusion, so that you can wrap up your paper.

Repeat procedures for section C. Say, “Now I need to select a goal for how
long my paper will be.” Read all of the goals. “My last paper was 42 words
long. I would like to write a longer paper this time. Which goal should I
select?” IF a student picks 100 words, moderate that by saying, “Let’s try 60
or 80. That is more than we wrote last time. If [ write a longer essay, [ will be
able to say more.” Write down the goal: I will write a longer paper. “Good, |
have selected three very good goals that will help me write a better essay.
These goals will guide what I do. I will write and essay that will convince my
friends that what I believe is right, that will have all the parts, and that will be
words long. Which of these three goals is the most
important? That’s right, the first one: to convince my friends, that what I
believe is right. Let’s put a star by it to remind us that this is the most
important goal. Great, I’ve done a good job.”

Say, “Now that I have written my goals, I need to list ways to meet them.”
Point to the step and say, “For each goal, I list at least one way to meet that
goal.” Listing is done in note form. “My first goal is to convince my friends
that what I believe is right. What are some things that I can do to meet this
goal? One thing that I can do is be sure that I give good reasons for what I
believe. How can I be sure that my reasons are good? I can test each reason I
write.

“When making notes, I can ask myself, ‘Will my friends buy this reason?’ If
not, I won’t use that reason. So, one way I can meet my first goal is to test my
reasons.” Write this next to the goal. “Let me ask you a question: Which do
you think would be a better essay- a paper with one good reason or a paper
with five good reasons? Yes, a paper with five good reasons would be better.”
Next to the goal, write Try to think of five good reasons. “Great, we have
thought of some good ways to help us meet our first goal.”
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Point to the second goal. Say, “Let’s think of some ways to meet our second
goal. Can you think of any ways that I can be sure my essay has all the
parts?” Use any viable recommendation the students offer and reinforce.

Point to the third goal. Say, “ We need to think about how we will meet our
third goal, which is to write a paper words long. Can you think of
any ways that I can be sure that my paper is words long?” Use
any viable recommendations the students offer. Be sure that includes count
words and add more detail to his paper (e.g., examples, explanations). “Great,
we have done a good job of thinking of ways to meet our goals.”

Say, “I need to make some notes for what my paper will say. When making
my notes, | want to remember my goals. I will want to first think about what I
believe-Should boys and girls play sports together?-and think of good reasons
and a good conclusion.” Model the process of writing down notes, using
strategies, and using self-statements. “When thinking of reasons, be sure to
say to yourself, ‘Let me mind be free. Good ideas will come to me, I first
need to take my time.””

Say, “I need to sequence my notes, which means I must decide what will
come first, second, third, and so forth. What do you think should come first?
Yes, what I believe.” Put a circled “1” next to that note. Continue sequencing
until you are finished. Make corrections and reinforce yourself.

Step 3: Model How to Write the Paper. Say, “I have done a very good job of
planning my paper. Now, I need to use PLANS to help me write my paper.
As I write, I my also think of other good things to say, and I will want to be
sure to use them in my essay.” Write the essay while thinking aloud. Be sure
to use planning, definition, evaluation, and reinforcement statements (i.e.,
“What do I need to do next?” “Will my reader understand this?” “Can I say
more here?” “Can I elaborate on reasons, give examples, add words, and
possibly add more reasons?”’). Try to involve the students by asking for their
opinion after the first several sentences whenever possible; be sure to use any
previously generated strategy.

Step 4: Test Goals. Say, “Great, I think my paper looks very good. Now I
want to check to see if [ have met my goals. To do this, I will look at each
goal, read my paper, and test. If I meet my goal, I will put a Yes next to my
goal. If I did not, I will put a No.” Evaluate each goal; if the students didn’t
feel that you met any goals, discuss how you will meet them next time. These
can be counted for goals two and three. Ask the students if they have any
questions.

Step 5: Self-Statements. Say, “When I showed you how to use PLANS to

write a paper, I talked aloud. The things I said to myself helped me write a
better essay. For example, when I was trying to think of reasons, what did I
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say to help me? That’s right. I told myself to ‘take my time’ and to ‘let my
mind be free.” These things helped me think of ideas.” Record these on a
PLANS Self-Statements Sheet. Say, “Can you think of other things that you
might say to yourself that would help you write better papers?” Try to get
self-statements related to definition, planning, evaluation, and reinforcement,
If the students give you negative ideas or statements (i.e., “I’'m not goof at
thinking of reasons.”), briefly discuss how some things we say to ourselves
can get in our way. Record the students’ self-statements on a self-statements
sheet. Be sure to include “Let my mind be free” and “Take my time.” Put the
self-statements in the students’ own words. Say, “We don’t have to say these
things aloud; once we learn them, we can think them in our heads or whisper
to ourselves.”

Lesson 4
Step 1: Rapid-Fire Practice. Say, “Today you are going to memorize the
PLANS steps. We will take turn s saying the steps. You will then take turns
with a partner saying the steps.” Do rapid fire with the PLANS Cue Cards. If
a student’s response is correct, make a brief positive comment; if it is
incorrect, prompt the student by pointing to the step on the cue card. After
verbal rehearsal, explain to the students that they must be able to name all the
steps in an oral quiz. Give them time to rehearse steps. They can use the
PLANS Cue Cards. When the students indicated that they have learned the
steps, ask them to list the steps orally. Record their performance on the
PLANS Rehearsal Checklist. Show each student his or her performance.
Describe the steps the student has omitted or named out of sequence.
Continue to do this until all of the students can name all steps wit no
assistance twice in a row.

Step 2: Review and Practice Goals. Have the students get out their PLANS
Goals Chart and make sure they can read or paraphrase each goal; practice as
necessary.

Step 3: Review Self-Statements. Have the students get out their PLANS Self-
Statements sheet. Briefly review the types of things they can say to
themselves.

Lesson 5
Step 1: Collaborative Writing, Say, “For the next several days, you will
practice using PLANS to write essays.” Have the students get out their
PLANS mnemonic chart, Worksheet, and Self-Statements sheets. Also, have
them take out the PLANS Goals Chart. Give each student a card with one
writing topic. Read the card to the student. Tell the students that together you
will write an essay using PLANS. Collaboratively, develop an essay using
PLANS; let the students do as much of the work as possible.
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Lesson 6

Step 1: Guided Practice. Say, “Today you will practice using the PLANS
steps. You will be writing an essay.” Give the students a sentence prompt for
an essay. Say, “I want you to write this essay using PLANS. If you need to
look at the cue cards, you may, but rely on them only when you need to. I
will be here to make sure that you use the procedures correctly and to provide
help when you need it.” Direct the students to begin practice. Prompt and
provide as much assistance as necessary. When you provide corrective
feedback:

Tell the student what he or she has done incorrectly

Have the student correct the work

Be positive and encouraging

Lesson 7
Develop the Strategy and Self-Regulation. Say, “You have done a good job
of learning how to use PLANS to help you write papers. This means you have
a tool for helping you write papers, and such a tool is like money in the bank.
However, if you keep this procedure stored away in your brain and do not use
it, it will never help you write better.” Say, “Obviously, you can use this
procedure to help you write essays. You can also use PLANS to help you
with other types of writing in your classroom.” Collaboratively, brainstorm
and discuss how the students could use the procedure in writing stories or
reports. Ask them how they could use it with classroom assignments. Prompt
as necessary. Be sure that they understand that when writing stories or
reports, they should use all three steps, but pick different goals. Discuss
which goals would be appropriate for stories and which would work for
reports. Collaboratively, brainstorm and discuss types of writing assignments
you would not use, such as writing notes.

253



Appendix T: Comparison Classroom Writing Strategies
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Big idea creation

ICE responses

Using support for arguments

LMC tasks

Sentence fluency

ICE responses

From simple sentences to compound and complex sentences
Formal writing versus conversational writing

ICE responses

How to structure a paragraph in a persuasive essay
LMC tasks

Five paragraph outlines

Developing two reasons from articles

Effectively using the ICE method in persuasive writing
Peer editing

Editing and revising checklists

Using support for arguments

Writing a thesis statement

Big ideas to concepts

Finding credible sources

Concepts to generalizations

ICE responses

Use of transitions in persuasive writing

Essay structure

Essay outlining

ICE responses

Identifying bias

Effectively using the ICE method in persuasive writing
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Appendix U: Sample Comparison Classroom Writing Materials
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How to Write Big idea and Thesis
Statements

Follow this process when developing your essay’s Big Idea statement and Thesis statement

1. Know your topic! Write down a list of key words, events, and names that are important to
your topic.

Example:

Topic: Neolithic Agricultural Revolution

List: Domestication, settlement, inequality, agriculture, plow, cities, job
specialization, wheel, calendar, farming, social classes, food surplus...

2. Make a LIST of concepts that connect to your research topic. These are themes that are
timeless, universal, and abstract. That is, they can apply to any time period, they exist for
everyone everywhere, and they’re something that you can’t reach out and touch.

Example:
Topic: Neolithic Agricultural Revolution
Concepts: Revolution, Innovation, Change, Progress, Inequality, Conflict, Discovery

3. Using two or three of your Big Ideas, write a general statement about humanity.
Determine the relationship between your ideas. Does one lead to another? Is one a result of
the other?

Example:
Concepts: Innovation and Revolution
Big Idea Statement: In mankind, innovation leads to revolution.

4. Ask yourself: How is my Topic an example of this Big Idea statement in THREE ways?

Example:

Topic: Neolithic Agricultural Revolution
A) Domestication of Plants and Animals
B) Job Specialization
C) New Inventions

5. Now, translate your Big Idea Statement to a Thesis Statement. Think of it like a fill-in-
the-blank!

Example:
Big Idea: In mankind, innovation leads to revolution.
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Thesis: In the Neolithic Agricultural Revolution, innovation led to revolution as seen
through the domestication of plants and animals, job specialization, and new
inventions.

**Possible Concepts

Creation Jealousy Inspiration Greed
Alienation Destiny Redemption Curiosity
Power Conflict Communication Chaos
Competition Hope Faith Revolution
Inquiry Compassion Discovery Change
Bravery Desire Tragedy Sacrifice
Evolution Wisdom Emotion Indifference
Invention Innovation Integrity Persistence

First, let’s practice writing your Big Idea...

1. Brainstorm your topic
a. Your practice topic is the importance of a college education.

b. What do you know about the importance of a college education?
Here’s a start, now add to it:

Bachelor’s Degrees
Master’s Degrees
Ph.D.’s

Jobs

2. Choosing concepts that fit your topic
a. Your topic is the importance of a college education.
b. Choose three concepts that relate to this topic:
.
il.
iii.

3. Creating the Big Idea Statement
a. Create a broad statement using two or three of the concepts you
just chose.
b. Remember, do not introduce the topic yet!
C.
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4. Now, think of three ways that your topic proves your Big Idea statement.
a.
b.
C.

5. Now, put it all together into a complete thesis statement!

All done? Check it with your teacher for final sign-off.

The writing exercise was successfully completed.

Student Signature:

Teacher Signature:
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Effectively Using the ICE Method in Persuasive Writing

Introduce the quote.
Cite the quote.

Explain how it supports your topic sentence and thesis.

This method should be employed in the writing of body paragraphs.

How do I use this?

Determine the topic of your paragraph

Find three pieces of evidence that support your topic
Incorporate them smoothly into the paragraph

Clearly show how the chosen quote relates to the topic

Example (using the NAR Essay):

The topic of my paragraph will be technology; specifically how the technology of NAR
marked the dawn of civilization.

My three pieces of evidence will be: the invention of the wheel; the invention of the
plow; and the invention of the calendar.

This is where ICE comes in!! Introduce your quote and insert it into the paragraph. *See
the reverse of this page for tips

Ex. Vivienne Hodges notes that 5000 BC marked the “invention of the wheel; used for
transport.” (Document 5)

Lastly, explain the significance of this quote. How does it relate to my topic of
technology and the dawn of civilization?

Ex. Thus the wheel made transportation of all forms possible. The wheel increased the
efficiency of farmers by providing them with a means of caring for their fields and
transporting their crops. The wheel also allowed for more extensive trade. Goods could
be carried over long routes to their destinations. The wheel made possible the surplus of
food that supported civilization and the cultural diffusion that promoted growth and
development

This seems time-consuming.
At first, but you will become pros at this!

But is it worth it?

This skill will support you throughout high school, into college, and beyond. Persuasive
writing is a necessary skill and ICE is key to successful persuasion.
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Handy Tips for using the ICE Method

For Introducing a quote:

When using the author’s name to introduce a quote, use a variety of phrases.
In The Alphabet,” John Smith writes, “---*

In The Alphabet,” John Smith observes, “---*
In The Alphabet,” John Smith remarks, “---*

<

The verb you choose (i.e. “writes’ or ‘observes’) can help the reader understand your
position. For example, the verb “informs” is positive while the verb “alleges” is
negative. Verbs like “observes” and “writes” are neutral; neither good nor bad.

Other verbs you may consider using are:

Continues Explains Remarks Charges Criticizes
Expresses Reports Claims Declares [lustrates
Determines  Implies Shows Describes Points Out
Concurs Confirms Argues Proposes Suggests
Maintains Asserts Mentions Examines Believes

Sometimes you might want to use a colon introduction, like this: In The Alphabet,”
John Smith offered this explanation: “A comes before B because it is better.”

You may also choose to begin your quotation in the middle of the writer’s sentence.
You can do so, like this: In The Alphabet,” John Smith proved that “S is the most
entertaining letter to write.”

For Citing a quotation:

Use the least amount of a quoted passage you can to support your point. Don’t quote
the less relevant parts; use only what supports your point directly.

Choose carefully. Your quotation should clearly relate to your position.

For Explaining a quote:

Don’t assume the reason you are using a piece of textual evidence is obvious to your
reader. For every quotation you use, expect to write two or three lines of your own

analysis and explanation after it.

So, what? This is the part where you tell the reader why the quotation is important.
Explain how the quotation supports your thesis.
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ICE Practice

“Children must practice what they learned at school. It helps write important
information and skills into long-term memory. Additionally, many skills require a
great deal of practice for mastery. In addition, homework helps develop independence
in children, the children work independently when completing their homework. It
also gives a sense of responsibility and self-discipline. As homework assignments
have a deadline on them, children learn to complete tasks on time. Homework also
helps bridge the gap between teachers and parents. As parents monitor their
children’s homework, they stay connected to their child’s progress and classwork. “
-homework-help.net

Skill: Choosing Appropriate Quotations

Read the above quote about homework and complete the following skill-building
tasks.

The topic of your body paragraph is homework as a memory aid. Find a quote that
supports this topic.

The topic of your body paragraph is homework as a skill-builder. Find a quote that
supports this topic.

The topic of your body paragraph is homework and its importance to studentship, the
practice of and skills related to being a student. Find a quote that supports this topic.

Skill: Introducing and Citing the Quotation

Using the provided ‘tips’, introduce and cite the quotation you used in Number 1.
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Skill: Explaining the Quotation
For each quotation you use, you must consider how it supports your thesis.
Imagine that your thesis is as follows:

Homework is a necessary element of school because it builds students’ knowledge,
encourages skills practice, and helps children become better students.

Take your response to the previous task and rewrite it below, adding your explanation
that links it back to your support topic of ‘building students’ knowledge’ and your
thesis.

All done? Check it with your teacher for final sign-off.

The writing exercise was successfully completed.

Student Signature:

Teacher Signature:
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From Simple Sentences to Compound and Complex
Sentences

Combining simple sentences to make complex sentences is an important exercise to
help you advance in your writing abilities.

What does this mean?

A simple sentence is an independent clause, meaning it has both a subject and a verb
and it represents a complete thought. It can stand alone — but that doesn’t mean it
should!

Ex. “I learned to paint. I painted a sparrow.” These are both simple sentences
A compound sentence is one that combines two independent clauses.

Ex. “I learned to paint, then I painted a sparrow.” This is a compound
sentence.

A complex sentence includes both an independent clause AND a dependent clause. A
dependent clause is something that cannot stand alone as a sentence, like, “Even
though I just learned.” That can’t stand alone! It needs to be paired with an
independent clause.

Ex. “Even though I just learned, my painting came out pretty well.”

Exercise 1: Write ten simple sentences about school. Follow the example given.

1. I see my friends at school.
2
3
4
5
6.
7
8
9
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10.

Exercise 2: Turn those ten simple sentences into five compound sentences.

Tips:

Use a semicolon between two independent clauses.

Use a comma or a conjunction between two independent clauses, like for, and, nor,

or, yet, so, but...

Exercise 3: Choose two of your simple sentences and combine them into a

complex sentence, using words to introduce them.

Fun fact: Those words that introduce them are called subordinating conjunctions.

Subordinating conjunctions to help...

After Although As As if As long as
As much as As soon as As though Because Before

Even if Even though If If only Inasmuch

In order that Lest Now that Once Provided that
Rather than Since So that Than That

Though Till Unless Until When
Whenever Where Whereas Wherever While

1.
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Just remember! Avoid run-on sentences (which are improperly joined independent
clauses) and fragments (which are dependent clauses standing alone).
Exercise 4: Improving Sentence Structure

For each excerpt from a NAR essay, improve the sentence structure by combining
simple sentences into compound and/or complex sentences.

1. “After NAR, people didn’t need to follow herds of animals. They could kill the
animals that they domesticated.”

2. “After NAR, people could have more children. They weren’t moving from place
to place.”

3. “Having a larger amount of food helped with supporting larger societies. Having
more food also lead to being able to trade.”

4. “It was also a cause for division of labor, over time. With a more dependable food
supply, less farmers were needed. Now that less farmers were needed people
could go and specialize in other forms of work.”
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Challenge Sentence

Turn this bundle of simple sentences into ONE sentence without losing meaning!
“With domestication, they were able to make clothing. They would use sheep for
wool to stay warm. Also, later on while they were still figuring everything out, they

found that not one were the cattle good for meat, but the cows could get milked and
they could have drinks as well.”

All done? Check it with your teacher for final sign-off.

The writing exercise was successfully completed.

Student Signature:

Teacher Signature:
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Formal Writing vs. Conversational Writing

Q: What is formal writing?

A: Formal writing is academic writing; it uses proper English to inform or request
something from the reader. Essays are an example of formal writing.

Q: What is conversational writing?

A: Conversational writing is what we do when we ‘write like we talk.’
Conversational writing has its place, but not in essay writing.

Tips for Moving from Conversational Writing to Formal Writing

. Use the past tense! This is history; it already happened. The only time you can skip
this rule is if you are introducing a quote: “The author says...”

No: The domestication of animals allows people to settle in one location and
accumulate goods.

Yes: The domestication of animals allowed people to settle in one location and
accumulate goods.

. Avoid using slang or jargon; the informal, phrases we might use in casual
conversation.

No: NAR allowed people to go the extra mile and specialize in specific jobs. It is
crystal clear that job specialization helped civilization advance.

Yes: NAR allowed people to specialize in specific jobs and become more efficient.
It is clear that this job specialization helped civilization advance.

. Do not use question marks or exclamation points, unless it is in a quote. Avoid asking
questions all together and exclamation points just aren’t necessary.

No: Where would civilization be without the Neolithic Agricultural Revolution? It
would be nowhere!

Yes: Civilization would not exist if the Neolithic Agricultural Revolution had never
occurred.

. Avoid using contractions, or shortened versions of words or phrases.

No: Before NAR, humans couldn’t settle down in one place.
Yes: Before NAR, humans could not settle down in one place.
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S.

6.

7.

8.

9.

Spell numbers out up to one hundred. Over one hundred, you may use the numerical
form.

No: 3 inventions that developed from the Neolithic Agricultural Revolution were the
plow, the loom, and the wheel.

Yes: Three inventions that developed from the Neolithic Agricultural Revolution
were the plow, the loom, and the wheel.

Use an active voice instead of a passive voice. What does this mean? Say, “John
threw the ball” instead of “The ball was thrown by John.”

No: Social inequality was caused by the Neolithic Agricultural Revolution.
Yes: The Neolithic Agricultural Revolution caused social inequality.
Under no circumstances should you use ‘I’ or ‘you’ in an essay.

No: I think that the Neolithic Agricultural Revolution allows you to live in a
comfortable home with a steady source of food.

Yes: The Neolithic Agricultural Revolution allows one to live in a comfortable home
with a steady source of food.

*This example also breaks Rule Number One

Do not overuse ‘this’, ‘these’, ‘it’, ‘they’, etc. Make sure that what you are referring
to is clearly understandable.

No: This allowed them to settle down and get what they needed more regularly.

Yes: The Neolithic Agricultural Revolution allowed early humans to settle down
and get food more regularly.

Proofread. Proofread. Proofread. Self-Explanatory? Yes.

10. Use transitions to help your reader follow the sequence of ideas. Don’t just jump

from one idea to the next; create a link between them.

No: The plow was an important invention of the Neolithic Agricultural Revolution because it allowed
farmers to tend their fields more efficiently and produce more food. The loom was an important
invention that helped early humans make clothing.

Yes: The plow was an important invention of the Neolithic Agricultural Revolution because it allowed

farmers to tend their fields more efficiently and produce more food. Similarly, the loom was another
important invention because it helped early humans make clothing.
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Moving from Conversational Writing to Formal Writing: Practice

Rewrite the following statements from NAR essays to make them more formal.
Keep in mind the ten rules!

Obviously food is a necessity for survival and hunting and gathering just wasn’t
providing it.

. All of these factors come into play when showing that the agriculture was one of the
reasons that the NAR as the dawn of civilization.

Where would you be without communication? Even today, it is one of the most
important aspects of life.

Trade and communication were encouraged by the invention of the wheel.

Domestication allowed them to store a surplus of food. This was a game changer
because this meant that they could have food even when the weather was bad.

The domestication of plants means farming. The domestication of animals means
taming animals and keeping them for food or goods.

The 3 big inventions that came out of NAR were the wheel, the plow, and the
calendar.
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8. Without NAR, you wouldn’t have been able to live in a comfy home or have a steady
supply of food.

9. The Neolithic Agricultural revolution led to the development of civilization in a
number of ways.

10. Trade allowed them to get stuff more easily. They used the rivers and put it all in
boats for travel.

All done? Check it with your teacher for final sign-off.

The writing exercise was successfully completed.

Student Signature:

Teacher Signature:
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Appendix V: Sample Teacher Writing Curriculum Implementation Log — Treatment
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Teacher Writing Curriculum Implementation Log: Treatment Group

Writing Program with Embedded Self-Regulation Strategies

Teacher ID: 9C Class ID: Period 9C-7
Date Description of Class SRSD Length | Approximate
Strategy of time spent
Implemented | Class on writing
instruction
2/11/13 1. Introduced SRSD N/A 57 30
Curriculum

2. Reviewed Attendance
Incentives prompt

3. Offered articles to re-read
for homework in
preparation for next class.

4. Content lesson for
remainder of class

2/12/13 | STOP, AIMS, DARE Lesson 1 STOP, 57 57

1. Described and Discussed AIMS, DARE
STOP — handed out
mnemonic chart &
directions.

2. Described and Discussed
essay parts using DARE;
Introduced AIMS
mnemonic.

3. Handed out Attendance
Incentives Exemplar

Essay/Score 6.
4. Mini exit quiz (STOP,
AIMS, DARE)
2/14/13 | STOP, AIMS, DARE Lesson 2 STOP, AIMS, 57 57
1. Reviewed STOP, AIMS, DARE

DARE with students; read
Attendance Incentives
Essay/Score 4 and
identified essay parts.

2. Distributed Cue Cards and
Checklists to students.
Teacher modeled use of
STOP, AIMS, DARE.

3. Students reviewed and
began to memorize these
three strategies.

273




2/15/13

STOP, AIMS, DARE Lesson 3

1.

3.

Distributed Transition
words handout (linking
words) and discussed; had
students identify words
from the previous two
essays on Attendance
Incentives.

With a partner, students
planned and composed a
draft of an essay on Metal
Bats; used the
collaborative practice of
walking through the three
strategies (STOP, AIMS,
DARE).

Rehearsed the steps with

students using “rapid fire”.

STOP, AIMS,
DARE

57

57

2/18/13

STOP, AIMS, DARE Lessons 4-5

1.

Students utilized the three
strategies to plan and
compose their own
individual essay on Metal
Bats.

STOP, AIMS,
DARE

57

57

2/19/13

STOP, AIMS, DARE Lessons 4-5

1.

Students worked in small
groups to review essays,
identify parts and provide
feedback.

Set up writing portfolios
Reflection on STOP,
AIMS, DARE

STOP, AIMS,
DARE

57

57
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Appendix W: Sample Teacher Writing Curriculum Implementation Log — Comparison
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Teacher Writing Curriculum Implementation Log: Comparison Group

Traditional Writing Program without Embedded Self-Regulation Strategies

Teacher ID:

10B

Class ID: Period 10B-6

Date

Description of Class

Type of
Writing
Instruction

Length
of
Class

Approximate
time spent
on writing
instruction

2/12/13 1.

Reviewed and analyzed pretest
articles on Attendance
Incentives as a class.

Reviewed exemplar essays
from pretest essay on
Attendance Incentives.

Content lesson for remainder of
class

Reading and
Modeling

57

30

2/13/13 L.

Read Metal Bats articles as a
whole class.

Debated about Metal Bats.
Homework: Reflected on
arguments

N/A

57

2/14/13 1.

Lesson on big ideas and thesis
statements

a. Brainstormed topics.

b. Wrote down a list of key
words, events, and
names that are important
to topic.

c. Made a list of concepts
connected to research
topic.

d. Chose concepts that fit
topic.

e. Created big idea
statements.

f. Used big ideas to write
general statements.

g. Translated big idea
statement to a thesis
statement.

Outlined Metal Bats essay
Wrote introduction to Metal
Bats essay

Modeling
and Practice

57

57

2/15/13 1.

Lesson on how to effectively

Modeling

57

57
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use the ICE method in
persuasive writing
a. Introduce the quote
b. Cite the quote
c. Explain how it supports
topic sentence and thesis

and Practice

2. Students completed ICE
practice activities
2/19/13 1. Students wrote Practice Practice 57 57
Assessment #1
CAPT Released A — Metal Bats
2/20/13 1. Reflected on essays Reflection 57 57
2. Peer-editing and teacher-editing | and Editing
3. Homework: Rewrote essays
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Appendix X: Persuasive Writing Prompt Released CAPT Assessment Attendance Incentives

(Pretest — Grades 9 and 10)
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World History
Interdisciplinary Writing — Attendance Incentives
Five Paragraph Persuasive Essay

Overview
The purpose of this interdisciplinary writing test is to determine how well you can write to
persuade others to think as you do about a specific topic. In this test, you will read two short
articles about a controversial issue, take a position on the issue, and write a first draft of a
persuasive letter. You must support your position with information from both of the source
materials. Your response will be read and scored by trained readers.

About this Test
In this Interdisciplinary Writing test, you will think about and take a position on a
controversial issue: should schools reward students for attendance? While you are
working on this test, you will use skills and knowledge you learned in your language arts,
mathematics, science, social studies, the arts, and other classes.

The Issue
Should schools reward students for attendance? In an effort to encourage students to
attend school regularly, some schools offer incentives, such as money or prizes. Principals
and parents who support the idea claim that incentives cause students to take their school
attendance seriously. Opponents believe that the purpose of attending school is to learn, not
to earn money and prizes.

You will read articles about the issue and take a position for or against attendance
incentives. Your high school principal is considering implementing an attendance incentive
program in your school. Using information from both articles, you must write a letter to the
principal of your high school either supporting or opposing attendance incentives.

Source #1: Source #2

School Incentive Awards Increase Too Young to Drive, She Wins a Car
Attendance, Criticism By Karl Stampfl, Bonnie Miller Rubin,
By Sarah Viren and Kristen Kridel

Houston Chronicle Chicago Tribune

May 6, 2008 June 24, 2008
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Appendix Y: Persuasive Writing Prompt Biodiesel Production (Posttest — Grades 9 and 10)
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Interdisciplinary Writing
Biodiesel Production

Overview

The purpose of this interdisciplinary writing test is to determine how well you can write to
persuade others to think as you do about a specific topic. In this test, you will read two short
articles about a controversial issue, take a position on the issue, and write a first draft of a
persuasive letter. You must support your position with information from both of the source
materials. Your response will be read and scored by trained readers.

About this Test

In this Interdisciplinary Writing test, you will think about and take a position on a
controversial issue: should states encourage biodiesel production? While you are working
on this test, you will use skills and knowledge you learned in your language arts,
mathematics, science, social studies, the arts, and other classes.

The Issue

Should states encourage biodiesel production? Biodiesel is non-petroleum-based diesel
fuel made from processing vegetable oils or animal fat. As a result of the Federal Energy
Policy Act of 2005, some states offer financial incentives to encourage citizens to produce
biodiesel from such products as soybeans, peanuts, used cooking oil, and chicken fat.
Supporters of biodiesel production claim that the fuel is a clean, renewable energy source.
Biodiesel’s opponents question the safety of the production process and the environmental
impact of the fuel.

You will read articles about the issue and take a position for or against biodiesel
production. Connecticut legislators are considering legislation that would encourage
biodiesel production. Using information from both articles, you must write a letter to your
state senator either supporting or opposing biodiesel production.

Source #1: Source #2

For Fuel, N.C. Looks Homeward Farmers May Have New Options
By Kathryn Thier With Alternative Fuels

The Charlotte Observer By Peggy Ussery

December 27, 2007 Dothan (Alabama) Eagle

February 13, 2008
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Document-Based Question:
Impact of the Renaissance

e, e .

Background: Beginning in the late 14" century, European scholars became more
interested in studying the world around them. Their drive and discoveries issued in a
dawn of a new age — the Renaissance, or “rebirth.” New ideas such as humanism,
perspective, republicanism, and advances in fields of philosophy, art, mathematics,
science, and more resulted from the inquisitive nature of the era.

Task: After analyzing the following sources, respond to the following question in a 5-
paragraph persuasive essay:
What was the legacy of the Renaissance?
In other words...
What was the impact did the Renaissance have on the modern world?

Name:

Date:

Period:
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Doc.# Theme(s)/Concept(s) Summarize document/How does it connect to

theme/concept

10

Thesis
Statement:

Big Idea statement:
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Document One
Study of Arms and Shoulders, by Leonardo da Vinci

i 015'4'}/‘ v

dadiin o b7 2 1*

What impact might da Vinci’s study have had on the world of medicine and science?

Document Two
The Spread of Printing, from The Harry Ransom Center at the University of Texas at
Austin.

“Gutenberg's printing technology quickly spread from Mainz to Subiaco in Italy (1465),
Paris (1470), and London (1476). By the beginning of the 16th century, there were
approximately 240 printing shops in Europe. The first press in the Americas was set up in
Mexico City less than 50 years after Columbus's first voyage. The first press in what is
now the United States was set up in Cambridge, Massachusetts in 1638 and began
printing in 1639, only 19 years after the arrival of the Mayflower. The first items printed
were a Freeman's Oath, an almanac for 1639, and in 1640 the Bay Psalm Book.”

What impact did Gutenberg’s printing press have on literacy, books, and religion?
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Document Three
Michelangelo’s David, commissioned 1501
Michelangelo’s Dying Slave, commissioned 1513

What do these statues suggest about Michelangelo’s knowledge of human anatomy?

How do these statues demonstrate advances and changes in art?

Document Four
Leonardo Bruni’s ‘On Learning and Literature’

“To sum up what I have endeavored to set forth. That high standard of education to
which I referred at the outset is only to be reached by one who has seen many things and
read much. Poet, Orator, Historian, and the rest, all must be studied, each must contribute
a share. Out learning thus becomes full, ready, varied and elegant, available for action or
for discourse in all subjects.”

According to Bruni, what should one study?
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Document Five
Milestones in the History of the Printing Press, compiled by Travis Brown.

1440 Gutenberg completed his wooden press which used movable metal type.

1444 Gutenberg returns to Mainz and sets up a printing shop

1446 Gutenberg prints the "Poem of the Last Judgment"

1450 Gutenberg' formed a partnership with the wealthy Johann Fust

1450 Gutenberg begins work on a Bible, the first is 40 lines per page.

1452 Gutenberg begins printing the 42-line Bible in two volumes.

1455 Gutenberg completed work on what is estimated to be 200 copies of the Bible
1499 Printing had become established in more than 2500 cities around Europe.

1499 An estimated 15 million books have been press printed, representing 30000 book
titles.

According to the above timeline, what impact did the printing press have one religion,
education, and literacy?

Document Six
Leonardo da Vinci’s Vitruvian Man, c1487

Based on this sketch, what was da Vinci interested in?
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Document Seven
Alberti’s Self Portrait of a Universal Man

“His genius was so versatile that you might almost judge, all the fine arts to be his... He
played ball, hurled the javelin, ran, leaped, wrestled, and above all delighted in the steep
ascent of mountains... He learned music without teachers and his compositions were
approved by learned musicians... When he had begun to mature in years, neglecting
everything else, he devoted himself entirely to the study of letters, and spent some years
of labor on canon and civil law... At the age of twenty-four he turned to physics and
mathematical arts.... Thus showing by example that m en can do anything with
themselves if they will...”

According to this man, what is the ideal man skilled in? What does the ideal man do?

Document Eight
Botticelli’s The Birth of Venus, 1485

What major changes in art does this painting represent?

How is this painting a humanist painting?
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Document Nine
The Humanism of the Renaissance by Ray Smith

Because the humanism movement took longer to move into Northern Europe, its arrival
and acceptance coincided with the Reformation. Sometimes northern humanism is
identified with Christian humanism. Christian humanism attempted to use the scholarly
techniques of humanism and apply them to the study of the Bible while ignoring prior
medieval interpretations.

Humanists also read biblical texts in their original Greek and Hebrew and discovered
discrepancies among the sources. These discrepancies led to more questions about the
Catholic Church’s policies and practices. These questions evoked more support for the
reform movement.

How did humanism impact religion during the Renaissance?

Document Ten
Linear Perspective, defined by Christopher W. Tyler and Amy Ione

Linear Perspective is the mathematical representation of three-dimensional space on a
two-dimensional picture plane. It was one of the lasting achievements of Renaissance art.

Vanighing Point

How did linear perspective mark a major change in art?

How did linear perspective and the vanishing point affect Renaissance art?
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Document Eleven
Renaissance Religion, compiled by Oracle Education Foundation

“Religion was one of the aspects of the Renaissance that changed drastically over a few
centuries.

Before the Renaissance, during the Middle Ages, the Catholic Church was dominant in
most states of Europe. The Pope was the singular most influential and feared bodies in
politics. At this time, the church would be the center of all community life, especially
because the clergymen were often the only people in a town who were literate. Before the
Renaissance, the church was the undisputed dominant force of order.

As the Renaissance started to blossom, the church was still the center of life and a refuge
from the horrors of war and plague.

However, by this time various factors had begun to act against the church's influence. As
the Renaissance was re-awakening, it was also a rebirth of thought. So various people
began taking up their own views and opinions of the world and began questioning the
church and the Pope. The major facts that were weakening the church's influence
included the Rise of Humanism, the invention of the Printing Press, the awareness of
corruption in the church, and the work of individual Reformers.”

How did religion change during the Renaissance Era?

Why did religion change during the Renaissance?
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Hero or Villain Essay
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Document-Based Question (DBQ)
Mao Zedong: Hero or Villain?
Task

Read and annotate the passages/documents provided and answer the guiding
questions that follow. Use these documents to plan and organize, then write
a five-paragraph essay that takes a position on the question below.

Question

Should Mao Zedong be regarded a hero or a villain?

Documents/Passages

Mao is the “sun in the sky.” He is considered the greatest leader in Chinese history. Mao
freed China from its medieval backwardness and transformed it into a modern nation.
Under Mao’s leadership, China was transformed. What had taken centuries in the West,
took only decades in China. China made the leap from a semi-colony to a Great Power.

(1) Why is Mao considered the “sun in the sky” in Chinese history?

Mao liberated the Chinese people from economic exploitation and social oppression. He
freed China from its Confucian past, gave women equal status in Chinese society,
opened China to the west and expanded China’s economy. China’s economy grew at an
average annual rate of 11% to 15% per year, thereby creating the industrial
infrastructure that laid the basis for the economic transformation that took place during
the rule of Deng Xiaoping.

(2) How did Chinese life improve under Mao?
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According to Lee Feigon, author of Mao — A Reinterpretation, the Cultural Revolution
transformed China for the better. During the Cultural Revolution, Mao battled
corruption, streamlined bureaucracy, strengthened the economy, reduced and
decentralized Soviet-style bureaucracy that was threatening to choke China, promoted
artistic and educational reform, and worked towards social justice and the feminist ideal.

(3) How did the Cultural Revolution change China?

“Although urban schools closed for a time, Mao used the Cultural Revolution to
dismantle elitist and formalistic educational system that the country had returned to in
the early 1960s. He shifted resources to rural education, in the process radically

expanding China’s educational system.”
- Dongping Han, “Impact of the Cultural Revolution on Rural
Education and Development”

(4) How did China’s educational system improved as a result of the Cultural Revolution?

The Great Leap Forward was a failure. Rather than a leap forward, it became a lurch
sideways. By 1961, China was on the brink of economic ruin and internal collapse. As a
result of the loss of fertile farmland and poor management of what farmland remained,
the annual harvest declined. The result was widespread famine. Industrial output also
fell. Even Mao himself was forced to admit that his idea was a disaster. He was forced
to step down from his post as chairman of the CCP.

(5) Why was Mao forced to step down from his post as chairman of the Chinese Communist
Party?
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Mao launched the Great Proletarian Cultural Revolution in 1966. The Cultural
Revolution remains a titanic catastrophe in which human rights, democracy, the rule of
law and civilization were crushed. During the decade that followed, literally millions of
people were sacked, imprisoned and otherwise ostracized for their hidden 'bourgeois
tendencies,' while tens of thousands were executed. Mao encouraged students to rebel
against authority, inform on their politically incorrect seniors, and join the Red Guard —
the ideological militia that pushed the Cultural Revolution forward. China collapsed into
a state of near anarchy. Schools shut down, offices closed, transport was disrupted — it
was so bad that even today, the full history is still far from known. While the Cultural
Revolution 'officially' ended in 1969, and the worst abuses stopped then, the politically
charged atmosphere was maintained until Mao's death in 1976.

(6) How did the Cultural Revolution affect China?

The Cultural Revolution had a disastrous effect on the educational system and the
scientific community within China; an effect that was felt well into the late 80's. Those
people in China who were between the ages of 15 to 25 during the period of the
revolution are now referred to as the “lost generation.” This is because they are the ones
who lost out: losing the chance for an education, losing the chance for a normal youth.

(7) Who were the “lost generation?”

Mao’s rule brought about more deaths of his own people than any other leader in
history. The total death toll is only exceeded by all the dead people of World War I1.
Some 12 to 15 million deaths can be attributed to Stalin. The systematic elimination of
the Jews under Hitler was approximately 6 million. Under Mao, over 40 million people
lost their lives.

(8) Was Mao’s rule more brutal than that of Stalin or Hitler?
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According the Chen Yuen, “Had Mao died in 1956, his achievements would have been
immortal. Had he died in 1966, he would still have been a great man. But he died in
1976. Alas, what can one say?

(9) What conclusion can you draw from this statement?
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Document Based Question:
The Effects of the Industrial Revolution

Historical Content: The Industrial Revolution, which began in the late
1700’s, had a wide range of positive and negative effects on the economic
and social life of the people in England. These results have been
interpreted from a variety of perspectives- the factory workers, the factory
owners, the government, and others who observed the conditions in
industrial cities at the time.

Directions: The following question is based on the accompanying
documents in Part A. As you analyze the documents, take into account both
the source of the document and the author’s point of view. Be sure to:

1. Carefully read the document-based question (DBQ). Consider what
you already know about this topic. How you would answer the
question if you had no documents to examine?

2. Now, read each document carefully, underlining key phrases and
words that address the document-based question. You may also wish
to use the margin to make brief notes. Answer the questions, which
follow each document.

3. Based on you own knowledge and on the information found in the
documents, formulate a thesis that directly answers the question.

4. Organize supportive and relevant information into a brief outline.

5. Write a well-organized essay proving your thesis. The essay should be
logically presented and should include information both from the
documents and from your own knowledge outside of the documents.
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QUESTION: Evaluate the positive and negative effects of the
Industrial Revolution. Overall, was the Industrial Revolution
a blessing or a curse?

Y our paper should be a five paragraph persuasive essay containing:
e Introduction

e Three body paragraphs to support your reasoning (whether positive or
negative)
e Conclusion

. PoIs.itRive Neg‘ﬁive Theme(s) Explanation Supporting Reason
Doc. 1
Doc. 2
Doc. 3
Doc. 4
Doc. 5

298



Doc. 6

Doc. 7

Doc. 8

PART A: ANALYZE THE FOLLOWING DOCUMENTS THAT DESCRIBE THE
EFFECTS OF THE INDUSTRIAL REVOLUTION AND ANSWER THE QUESTIONS
THAT FOLLOW

Document # 1

The following is an excerpt from William Cooper’s testimony before the Sadler Committee in
1832. (The Sadler Committee was established by the British government in 1832 in
response to criticisms of working conditions in factories. Both factory owners and
workers testified to the Committee and during the course of these testimonies it became
clear that industrial workers (whether men, women or children) were being subjected to
appalling working conditions in Britain's factories. )

Sadler: What is your age?

Cooper: [ am eight and twenty.

Sadler: When did you first begin to work in mills?

Cooper: When I was ten years of age.

Sadler: What were you usual hours of working?

Cooper: We began at five in the morning and stopped at nine in the night.

Sadler: What time did you have for meals?

Cooper: We had just one period of forty minutes in the sixteen hours. That was at noon.
Sadler: What means were taken to keep you awake and attentive?

Cooper: at times we were frequently strapped.

Sadler: When your hours were so long, did you have any time to attend a day school?
Cooper: We had no time to go to day school.

Sadler: Can you read and write?

Cooper: I can read, but I cannot write.
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Does this testimony describe positive or negative effects of the Industrial Revolution?

Describe the effects of industrialization on children working in the factory.

Document # 2
Here is an excerpt from the testimony of Joseph Hebergam to the Sadler Committee.

Sadler: What is the nature of your illness?

Hebergam: I have damaged lungs. My leg muscles do not function properly and will not support
the weight of my bones.

Sadler: A doctor has told you that you will die within the year, is that correct?

Hebergam: I have been so told.

Sadler: Did he tell you the cause of your illness?

Hebergam: He told me that is was cause by the dust in the factories and from overwork and
insufficient diet...

Sadler: Do you know any other children who died atthe R Mill?

Hebergam: There were about a dozen died during the two years and a half that I was there. At
the L Mill where I worked last, a boy was caught in a machine and had both his thigh bones
broke and from his knee to his hip the flesh was ripped up the same as it had been cut by a knife.
His hands was bruised, his eyes were nearly torn out and his arms were broken. His sister, whop
ran to pull him off, had both of her arms broke and her hear bruised. The boy died. I do not know
if the girl is dead, but she was not expected to live.

Sadler: Did the accident occur because the shaft was not covered?

Hebergam: Yes.

Does this testimony describe positive or negative effects of the Industrial Revolution?

What effects did the working conditions have on workers?
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Document # 3
This excerpt is from “The Philosophy of Manufactures” by Andrew Ure, 1835.

I have visited many factories, both in Manchester and in the surrounding districts, and I never saw
a single instance of corporal chastisement (beating) inflicted on a child. They seemed to be
always cheerful and alert, taking pleasure in the light play of their muscles... As to exhaustion,
they showed no trace of it on emerging from the mill in the evening; for they began to skip
about... It is moreover my firm conviction (opinion) that children would thrive better when
employed in our modern factories, than if I left at home in apartments too often ill-aired, damp
and cold.

According to this author, were the effects of the Industrial Revolution positive or
negative?

How does Andrew Ure describe the conditions in factories he visited?

Document # 4
This excerpt is from “The Working Man’s Companion” subtitled “The Results of
Machinery, Namely Cheap Production and Increased Employment”. It was published in
1831.

You are surrounded, as we have constantly shown you throughout this book, with an infinite
number of comforts and conveniences which had no existence two or three centuries ago and
those comforts are not used only by a few, but are within the reach of almost all men. Every day
is adding something to your comforts. Your houses are better built, your clothes are cheaper, you
have an infinite number of domestic utensils. You can travel cheaply from place to place, and not
only travel at less expense, but travel ten times quicker than two hundred years ago.

According to this author, were the effects of the Industrial Revolution positive or
negative?
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Cite three details from the excerpt to support your answer.

Document # 5
This description is from a pamphlet published in 1797 by the Society for Bettering the
Condition and Increasing the Comforts of the Poor.

The village contains about 1500s inhabitants, of whom all who are capable of work are employed
in and about the mills. Of these there are 500 children who are entirely fed, clothed, and
education by Mr. Dale. The others live with their parents in the village and have a weekly
allowance for their work. The healthy appearance of these children have frequently attracted the
attention of the traveler. Special regulations, adopted by Mr. Dale, have made this factory very
different from the others in this kingdom. Out of the nearly 3000 children employed in the mills
from 1785 to 1797, only fourteen have died.

According to this author, were the effects of the Industrial Revolution positive or
negative?

What benefits were provided to people of this village?

Document # 6
This excerpt, from Manchester in 1844, was written by Leon Faucher (Frank Cass & co.
Ltd., 1969) after his visit to English factory towns.

The little town of Hyde was at the beginning of the century a little hamlet of only 800 people, on
the summit of a barren hill, the soil of which did not yield sufficient food for the inhabitants. The
brothers Ashton have peopled and enriched this desert... Mr. T. Ashton employs 1500 work
people (in his factories). The young women are well and decently clothed... The houses inhabited
by the work people form long, and large streets. Mr. Ashton has built 300 of them, which he lets
(rents) for... 75 cents per week... Everywhere is to be observed a cleanliness which indicates
order and comfort.
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According to this author, were the effects of the Industrial Revolution positive or
negative?

What did Leon Faucher observe when he visited Hyde?

Document # 7
This excerpt from “The Conditions of the Working Class in England” was written by Fredrich
Engels after he visited an English industrial city in 1844.

Every great town has one or more slum areas where the workers struggle through life as best they
can out of sight of the more fortunate classes of society. The slums... are generally unplanned
wilderness of one-or — two stories houses. Wherever possible these have cellars which are also
used as dwellings. The streets are usually unpaved, full of holes, filthy and strewn with refuse.
Since they have neither gutters nor drains, the refuse accumulates in stagnant, stinking, puddles.
The view of Manchester is quite radical. The main river is narrow, coal-black and full of stinking
filth and rubbish which it deposits on its banks... One walks along a very rough path on the river
bank to reach a chaotic group of little, one-story, one-room cabins... In front of the doors, filth
and garbage abounded...

According to this author, were the effects of the Industrial Revolution positive or
negative?

What did Engels observe as he visited an English industrial city?

Why did Engels focus on the negative results of industrialization?
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Document #8

British Iron Production (1740-1900)

1740 17,350 TONS
1796 125,079 TONS
1839 1,248,781 TONS
1854 3,100,000 TONS
1900 9,000,000 TONS

Describe British iron production between 1740-1900.

Is this a positive or negative effect of the Industrial Revolution?

PART B: COMPOSE A FIVE PARAGRAPH PERSUASIVE ESSAY THAT ARGUES
WHETHER THE INDUSTRIAL REVOLUTION WAS A BLESSING OR A CURSE.
BE SURE TO FOLLOW PROPER FORMAT AND SUPPORT YOUR VIEWPOINT

WITH PLENTY OF EVIDENCE
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US-Iran Relations Essay Assessment

Historical Background: While once Iran and the US considered themselves to be
partners in the struggle against communism and the looming threat of the ever
growing Soviet Union, the relationship has now become one of animosity and fear.
You will be evaluating the events that led to the breakdown of this relationship
and the current situation between the two nations.

Task: You will complete a well-written, fully developed draft of a 5-paragraph
essay. Your essay will explain who you feel is more responsible for the breakdown
of relations between the US and Iran. This essay should be representative of your
knowledge of Iran-US relations, and should include information from the film,
articles, class discussion and outside knowledge.

Question: As the relationship between the US and Iran has continued to
deteriorate over the last several decades, which nation do you feel bears the brunt
of the responsibility? Be sure to take into consideration foreign policy decisions as
well as public opinion and military actions.
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From: Roger Bruning <rbruningl @unl.edu> Wednesday - September 26, 2012 11:12 AM
To: Jessica Galbraith <galbraithj@bethel.k12.ct.us>
Subject: RE: Writing Intervention Study
Attachments: Instructions for Administeringthe High School Writing Survey.docx (14 KB) [Save As)
LPS High School Writing Survey4-1-09 (Final), with highlights.docx (37 KB) [Save As)
Mime.822 (90 KB) [Save As)

Hi Jessica,
['ve attached two documents: (1) a copy of our larger Writing Habits and Beliefs survey, which contains items for SEWS (section 5, Confidence about writing), along with several other scales (Liking

Writing Scale, implicit beliefs, goals for writing) and (2) general instructions for administering the WHBS, which of course includes SEWS. We have given this to g graders, 1" graders, and to college
students. The self-efficacy items that we utilized and which comprise the final SEWS (and that appear in the JEP article) are highlighted.

And, yes, you have permission to use SEWS, along with any of the other sets of items from the WHBS as you wish (e.g,, the Liking Writing Scale, section 3; etc). As far as scoring SEWS, you just add up
the scores for each item, which each will be between 0 and 100 and divide the total for each item set (e.g,, for conventions, ideation, self-regulation) by the number of items in that set (5, 5, and 6,
respectively). Final scores for each subscale will then be between 0 and 100.

Please et me know if you need anything else—Good luck!

Roger

From: Jessica Galbraith [mailto:galbraithj@bethel.k12.ct.us)
Sent: Wednesday, September 26, 2012 9:37 AM

To: Roger Bruning

Subject: RE: Writing Intervention Study

Thank you so much for permission and for your encouragement. I am very excited to start my study and good luck with yours. Would you be able to send me a copy of the SEWS including any official
directions that you might have and also any accompanying manuals and scoring procedures? I also just wanted to confirm that in addition to permission to use the SEWS I also have permission to
include it in anything that I might publish as a result (my university likes us to ask for all consent up front).

Thank you again.
Jessica Galbraith
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Student Demographic Survey

Student ID Number:

Teacher:

Class:

Period:

Gender: Male Female

Grade: 9 10 11 12

Ethnicity: please chose one of the following:

African American

Asian/Pacific Islander

Hispanic

Native American

White

Multi-Racial

Please list all
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Teacher Demographic Survey

ID:

1. Gender: female male

2. Years of teaching experience:

3. Subjects you have
taught:

4. Education - please complete the chart. If a box does not apply to you,
please leave it blank:

Degree Major Minor/Concentration
Bachelor’s
Master’s
Sixth-Year

Doctorate

5. Teaching Certification — Please list all current certifications:

6. Please select as many of the following statements that apply to you:
[ ] Writing is a critical skill that should be embedded into social studies.
[] I like to write personally or professionally.

[] I enjoy teaching writing to my students.
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