confirmability auditor found the themes and codes to be in 100% agreement, as stated in
Appendix P.
Suggestions for Future Research

Allen (2004) and Goldsmith (2004) have explained that there has been a paucity
of qualitative research studies examining the lived experience of Black male students
who attend predominantly White, high performing secondary schools. Although the
research is extremely timely and significant, especially considering the recent race
relations within our country, there are several suggestions for future research that should
be considered which include: (a) completion of a longitudinal research study, (b) further
investigation into students who have two Black parents who were not of mixed race and
(c) research into the relationships between Black students and White teachers in
predominantly White, high performing secondary schools. Each of these suggestions for
future research will be explained below.

Although ample time was provided to conduct a thorough investigation into the
lives of Black students who attended predominately White, high performing secondary
schools, due to the nature and sensitivity of the subject matter, additional research that
occurs over multiple years would provide valuable information that could be added to the
current research base. While rapport was developed over several months between the
researcher and each participant, the topic of race remains a sensitive issue and one that
could require an in-depth relationship with the researcher for participants to feel
comfortable enough to disclose their true feelings regarding their experiences. A
longitudinal study could be conducted where the researcher follows the students from

their middle school years, a critical time when participants reported that racial awareness
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began, and follow the students throughout their entire high school careers and into
college. Information from a longitudinal study would provide greater depth and scope
regarding the experiences of Black males in these multiple educational environments.

All of the students within the research study identified as Black males, however
four out of the five student participants were of mixed race, having only one Black
parent. A similar study could be conducted with Black students who have two Black
parents and attend a predominantly a White, high performing secondary school. The
interesting dynamic between mixed race parents who were able to navigate the
complexities of race within a school district dominated by one race, and parents of the
same race in the same environment, may produce different results than those reported
here.

One of the more prominent themes that emerged from the study was the profound
relationships that were described between the Black male students and their White
educators. Research has shown that effective student-teacher relationships promote
educational success. With regard to Black students, it is vital to build strong student-
teacher relationships that include individual respect for personal and cultural values.
More research needs to be conducted regarding the dynamics between the Black male
population and the White female teachers, who comprise 83% of all teachers across the
country (NCES, 2013). With interactions between Black students and White teachers
occurring daily, research may provide insight into the dynamics of the positive
relationships that occur and may provide assistance to students and teachers who have

relationships that are not resulting in educational success.
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Conclusion

This study was effectively designed to capture the essence of the Black male’s
social, academic, and personal experiences within a predominantly a White, high
performing secondary school. Providing a voice to these particular students was an
integral component of the research. Research questions were designed to examine the
experiences of the Black male students from their personal perspective, from their
parents’ understandings, and from the standpoint of one of their educators. Providing
insight into the lived experiences of the five student members provided rich and
meaningful data that enabled the formulation of four themes.

Qualitative data analysis was performed on the data resulting from the 15 in
person or online individual interviews, along with the 15 demographic surveys. The
following themes emerged:

1. Who I am

2. My world

3. Who | want to be

4. My inspiration
Following the summary of themes and the discussion of findings, implications for
educators, parents, and students were explained and elaborated upon. Trustworthiness
along with suggestions for future research, concluded the chapter.

President Barack Obama once stated, “Change will not come if we wait for some
other person or some other time. We are the ones we’ve been waiting for. We are the
change that we seek.” This research was completed to provide a voice to students who

had previously not been heard. May this body of work aid to propel the movement
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toward understanding and equality for Black and White students alike. | would like to
thank each of the teachers who participated within the study, Mr. A, Mrs. B, Mrs. C,
Mrs., D, and Mrs. E. Finally, it is with great honor and gratitude that I thank, Andrew
and Anna, Bobby and Barbara, Calvin and Cathy, Devin and Debra, and Ezra and
Edward. Without these human beings who willingly undertook the challenge of
contributing to something beyond their individual interest, this work would not have been

possible. Thank you.
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Educational Experience Study — Student Demographic Survey
Instructions: Please answer the following questions as completely and as
honestly as possible. If you are unsure of an answer you may leave it blank.

(1) Your current age
(2) Grade level Circle the grade level you are currently in:
9 10 11 12

(3) What kind of grades to you get in school?
All As

Mostly As and Bs

Mostly Bs

Mostly Bs and Cs

Mostly Cs

Mostly below C

(4) What types of academic interests do you have?

(5) What types of academic activities do you participate in: Please select all that apply:

___Model UN

_____Amnesty International
____National Honor Society

_____Math Honor Society

_____English Honor Society

____Peer Tutoring

_____Book Club

____ Other (please list the organization(s)

(6) Racial background/ethnicity
(Optional—Check all that apply):

White
Latino
Black
Asian
Native American
Other (Specify):

Ny O R O
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(7) Do you participate in any clubs or organizations after school? Circle one: YES or NO
If so please list them below.

(8) Do you participate on any sports teams? If so please list them below.

(9) Have you ever participated in any community service or volunteer programs? Circle
one: YES or NO
If so please list them below.

(10) Indicate the year that you began attending school within this District?

(11) What is your favorite subject in school?

(12) Please describe what students are like within your school?

(23) If your principal gave a speech about your school what kind of things do you think
he or she would say?
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Student Interview Protocol
Qualitative Semi-Structured Interview Protocol

Description: The gquestions contained within the qualitative semi-structure interview
protocol are designed to elicit information from a Black male student that will inform the
study. Each of the identified categories identified below is followed by potential
questions to be asked during the interview process. Several of the questions were
designed based upon the scholar identity model (Whiting, 2006).

Prompt to be read to the educator: Thank you for allowing me to ask you some
questions. | want to know what you experiences of been like inside and outside of
school. 1 will be asking you a series of questions that are designed to gather information
regarding your educational experiences, race, and life experiences. Please answer all
questions as honestly a completely as possible. Your participation within this interview
is completely voluntary. You may decline to answer any question(s) at anytime. Your
time and cooperation are sincerely appreciated.

GENERAL QUESTIONS
1.) Tell me about yourself
Probes:

What kinds of things do you like to do?

Tell me about your family?

(if appropriate) Tell me about your brothers or sisters?
How long have you lived in <town>?

5.) How would you describe yourself?
Probes:
e What are you most proud of about yourself?
e s there anything that you would change about yourself?

2.) What kinds of activities do you like to do when you’re not in school?
Probes
e Do you have any hobbies? What are they?
How long have you been doing <hobby>?
What things outside of school interest you?
Do your friends share similar interest?
Tell me about your friends?
How long have you been friends with them?
Do you have a best friend?
What is he or she like?

3.) If there is one thing you could do for the rest of your life, what would it be?
Probes
e Why is this something you would choose?
e How do you think you could do this?
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e Do you think other people would support you?

4.) Can you describe one of your fondest memories from your childhood? Tell me what
the experience was like and why you enjoyed it so much.
Probes:
e What did you like about the experience?
e What happened before the experience?
e What happened after the experience?
e What if anything did you learn from the experience?

5.) Name the person who you have learned the most from outside of school? What did
you learn? How has this person impacted your life?
Probes:

How long have you known this person?
Where and how did you meet this person?
Can you describe this person?

What do you like most about this person?

Scholar Identity Model
Family
6.) Who are the people in your family?
o Is there anyone in your family that you are especially close to?
o Isthere anyone in your family that you look up to and why?
o Tell me about someone in your family that you think is successful and
why do you think they are successful?

Community
7.) Tell me about the community you live in?
e Are the people friendly?
e How do you get along with your neighbors or people in the community
e How does the community support each other?
e How does the community support you?
School
8.) Tell me about your school?
e Do you like it here?
What do you like about it?
Is there anything that you don’t like about it?
What kind of things do you like to do in school?
Avre the students friendly here? If so how have they been friendly?
Do you like your teachers? Why do you feel this way about them?

Mentor
9.) Is there anyone in your life that you can look up to?
e Is there anyone that shows you how to do things and helps you to be
successful?
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What is that person like?

Why do they help you?

Do you appreciate the help that they provide for you?
What do you like most about this person?

Masculinity
10.) What does it mean to be a man?
e Do you think being a man has anything to do with school?
e Describe what being a man has to do with being in school?
e Isthere a man in your life that you consider a role model? Why
e What does he do? What does he believe? How does he achieve
Racial Identity
11.) What does it mean to be Black?
How does it feel to be Black?
Is being Black a good thing or a bad thing? Explain why?
How does it feel to be Black in an all white school?
What do you learn from home about being Black? Is being Black different
in school versus being Black at home?
e How would you describe the race and ethnicity of students within your
school?
e How do you think that other races are viewed in your school?
e Does your race or ethnicity play a role in determining the expectations that
you have for yourself?
e How would you describe the race and ethnicity of students within your
school?
e How do you think that other races are viewed in your school?

Academic Self-Confidence
12.) How do you feel when you are in school?
e How do you think you do academically? Why?
e Do you feel like the teachers have had before taught you a lot of what you
need to know?

Achievement > Affiliation
13.) Can tell me some things that are important to you about school and can you tell me
why they are important?
e Tell me more about these things
e If you had to prioritize the items you listed how would you rank them in
order from greatest to least
Self-Awareness
14.) How do you think other people see you or perceive you?
e Does your view of yourself go along with the way people see you? Why
or why not?
e How do you view yourself?

176



Internal Locus of Control
15.) Who and what do you think determines how your life turns out?
e Who or what do you think is responsible for making decisions for you?
e Tell me more about a time when you felt like something was out of your
control? What did you do? How did you react?
e Tell me about a time when you felt like something was in your control?
What did you do? How did you react?
[ ]
Willing to Make Sacrifices
16.) How can you become successful in life?
e What do you think it takes to be successful
e Do you think you have been given the opportunities to be successful?
e s it important to be successful to you?

e What does success mean to you?
[ ]
Future Orientation
17.) Describe your plans for the future?
e What would you like to do after high school?
e Where do you see yourself 5 years from now
e How will you get to where you are now to where you want to be in 5
years?
e What does the future represent to you?

Self-Efficacy
18.) How do you feel about yourself?

e Do you believe in yourself? Why?

e How have you developed belief in yourself?

e If you do not believe in yourself why do you think you have a lack of
belief?

EDUCATIONAL EXPERIENCES

19.) How do you feel about school?

What do you enjoy about school? Why?

What do you dislike school? Why?

How do you think the teachers in your school treat students?
How do you feel about your teachers?

20) What is your morning routine before you come to school?
e When you wake up in the morning during a school day can you tell me
what your thoughts are? Do you look forward to coming to school? If
not, why?

21.) Do you think school is important? Why or why not?
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22.) Can you describe a typical day in school? Can you describe your experiences in and
outside of classes?

23.) What are you expectations when you first start to take a class with a new teacher?
e What are your expectations based upon?
e Do your expectations change overtime? Why or why not?
e What expectations do you think your teachers have when you begin to
take the class?
24.) How do the students in your classes treat you?
e What do you think this treatment is based on
e How have you developed school relationships with teachers and students?
e Was it easy to develop friends at this school? Why or why not?
e How do you feel as though teachers treat you in this school?

SOCIAL CONSTRUCTION OF EDUCATIONAL SUCCESS
25.) What does it mean to you to be successful in school? Please explain your answers
using details and examples.

26.) How do you achieve success in school?

27.) Think of someone who has helped you to succeed in school and explain how they
have helped you to succeed?

28.) What is the most important quality that someone has to have in order to be
successful in school?

29.) How as your idea of success been affected by...
e Other Students

Teachers

Parents

Friends

Outside influences
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Educational Experience Study — Educator Demographic Survey
Instructions: Please answer the following questions as completely and as honestly
as possible. If you are unsure of an answer you may leave it blank

(1) Gender:
1 Female
1 Male

(2) Racial background/ethnicity
(Optional—Check one):

White
Latino
Black
Asian
Native American
Other (Specify):

N I A

(3) Age:
21-29
30-39
40-49
50-59
60-69

70+

O o R e A R S >

(4) Highest level of education

1 Bachelor’s degree
1 Master’s degree
1 Sixth year degree
1 Doctoral degree

(5) Total number of years in education:

(6) Total number of years teaching in your current school district:

(7) Current position:
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Please continue to the next page...

(8) Do you have any knowledge or training specific to multicultural education?

0 Yes
0 No

If so, can you describe the type of training (college course, professional development,
online seminar, personal reading, etc.), approximate number of hours of training, and a
brief description of the type of information gathered from the training.

SCHOOL INFORMATION

Please answer the following questions as they pertain to the school in which you came
to know and develop a relationship with the student participating in this study.

(9) Grade Level:

1 Elementary School
1 Middle School
1 High School

(10) Type of school (Check all that apply):

Public

Private

Parochial
Magnet/Charter
Other (Describe):

N I O

(11) In what capacity do/did you know the student? Expand, if necessary:

Advisor

Coach

Classroom teacher
Other

I B o 0
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Educator Interview Protocol
Qualitative Semi-Structured Interview Protocol

Description: The questions contained within the qualitative semi-structure interview
protocol are designed to elicit information from an educator (teacher, administrator,
coach, counselor, etc.) that will inform the study. Each of the identified categories
(philosophy, teaching style, and questions pertaining to the specific student) is followed
by potential questions to be asked during the interview process.

Prompt to be read to the educator: | would like to thank you for agreeing to participate
within this interview. | will be asking you a series of questions that are designed to elicit
information regarding your teaching experiences as they relate to <student name>.
Please answer all questions as honestly a completely as possible. Your participation
within this interview is completely voluntary. You may decline to answer any
question(s) at anytime. Your time and cooperation are sincerely appreciated.

PHILOSOPHY AND TEACHING STYLE
1.) Why did you become a teacher? What attracted you to the profession?

2.) What motivates you most about your job?
3.) What do you believe is important in education?
4.) How would you describe your classroom management style?

5.) Explain how you develop effective student teacher relationships.
e How do you develop a trusting relationship with your students?

6.) Students enter our classrooms with different learning styles, different life experiences,
and different stories.

e How do you reach all of the kids?

e What types of strategies do you use to incorporate all students within your

class?

7.) What expectations do you have for students within your classroom?

e Do those expectations differ depending upon the student?

e What are your expectations based upon?
8.) Please describe a successful student within your classroom. (characteristics, quality of
work, behavior)

9.) Please describe a student who does not experience success within your classroom.
(Characteristics, quality of work, behavior)
e What do you do to support these students?

QUESTIONS PERTAINING TO A SPECIFIC STUDENT
(Questions will be situated based on background of, i.e. nurse, counselor, teacher)
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10.) How has/is <student name> doing in your class (sports program; question)?

11.) Can you illustrate some examples of <student name> work that he has completed in
your class.
e What stands out in your mind about the completion of those assignments?
e How would you describe <student name> work ethic?

12.) How you would describe your student-teacher relationship you have with <student
name>?
e How do you think <student name> would describe his student-teacher
relationship with you?
e Why do you think they are similar?
e Why do you think they are different?

13.) What was your initial perception of the student when <student name> first entered
your class.
e Has your perception changed?
e If so how has it changed and why do you believe it has changed?
e If your perception has remained the same how and why do you think it has
remained the same?

14.) What are your expectations for <student name>?
e What are your expectations for <student name> based on?
e How as he responded to your expectations?

e If he has or has not met your expectations why do you think could be the
reason?

15.) Have your expectations changed over time for this young man?
e If so, how have they changed and why have they changed?
e Have your expectations remained the same?
e If so why have they remained the same?

16.) What kind of impact do you think being one of the few Black students in your
school and in your class has on him?
e How do you think he feels about that?
e Does he get along with the other students within the class?
e s there anything you have done in particular to address the issue (only if
there is one)?

17.) Do you think race of ethnicity plays a role in the perception of human beings?
e If so, how do you think it affects the perception of the person?
e Do you think race or ethnicity plays a role in the perception of the student
within your class?
If you believe it does, how does it play a role? How should this be addressed?
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Educational Experience Study — Parent/Guardian Demographic Survey
Instructions: Please answer the following questions as completely and as honestly
as possible. If you are unsure of an answer you may leave it blank

(1) Your Gender: Female Male

(2) Your Age:

(3) Your racial background/ethnicity (optional---circle all that apply)

Black Asian Latino White Native American

(4) If applicable your spouse’s/partner’s racial background/ethnicity

Black Asian Latino White Native American

(5) Your highest level of education (please check one)
___Some high school
___Some college
___Associate’s degree
___Master’s degree
___Doctoral degree

(6) Your occupation

Other:

Other:

(7) What is your relationship to the student?

(8) What impact does education have on<participants name here> life?

(9) How would you describe <participants name here> school?
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Parent/Guardian Interview Protocol
Qualitative Semi-Structured Interview Protocol

Description: the questions contained within the qualitative semi-structure interview
protocol are designed to elicit information from a parent/guardian that will inform the
study. Each of the identified categories (general questions, role of education,
perceptions, role of racial identity in education, educational success, and expectations) is
followed by potential questions to be asked during the interview process.

Prompt to be read to the parent/guardian:

| would like to thank you for agreeing to participate within this interview. | will be
asking you a series of questions that are designed to elicit information regarding your
experiences as they relate to <student name>. Please answer all questions as honestly a
completely as possible. Your participation within this interview is completely voluntary.
You may decline to answer any question(s) at anytime. Your time and cooperation are
sincerely appreciated.

General Questions
1.) Tell me about your son?
e What are some of his interests?
Why makes you proud of your son?
What are some of his hopes and dreams?
Describe some of the hopes and dreams you have for your son?
Does your son share your hopes and dreams? If not why? If yes please
describe?

Role of education
2.) Tell me about your son’s education?
e What is most important to you regarding your son’s education?
e What is your goal for your son’s educational attainment?
e What is your son’s goal for his educational attainment?
e What is your son’s plan for his education after high school?
3). Tell me about your son’s school?
e Please describe some of the experiences that your son has encountered
since entering the school?
e Tell me about your son’s teachers?
e Do they share the same expectations that you do for your son?
e If you could change anything about your son’s school experience, what
would it be and why?
Perceptions
4.) Does your son get along with other students within the community or classes?
e When you and your family arrived where you embraced by the community
and the school? If so, how? If not, why?
e What are you perceptions of the school community?
e What are your perceptions of the school?
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e How would you describe your son’s teachers?
e Do you feel as though your son receives all of the educational support that
he needs?

Role Of Racial Identity in education
5.) What impact does your son’s racial and ethnic identity play with regard to his
educational experience?
e What does it mean to your son to be Black?
e Do you feel as though you son is treated differently because of his race?
Why or why not?
e How does your son feel being one of the few Black students in the school
district? If he has expressed concerns, what are they?
e Have you talked with you son about his racial identity? If so, can you
describe some of the conversations?

Educational Success
6.) How would you describe educational success for your son?
e What values have you instilled in your son that reflects his attitude toward
educational achievement?
e How would your son describe educational success for himself?
e What factors contribute to the educational success of your son?
e How do you think your personally educational achievement has affected
the achievement attitude of your son?

Expectations
7.) What expectations do you think educators have for your son? Do these expectations
coincide with the expectations that you have for your son?
e What factors do you think are involved in the development of expectations
for your son regarding the educators

8.) Describe the relationship between the values you promote the value your son has and
the value that your son’s school promotes?

9.) Based upon your knowledge of your son’s school experience do you believe that the
students, educators, or administrators have developed different expectations based upon
his racial identity? Why or why not?

10.) What are some challenges that your son has had to overcome in order to achieve

educationally and how has he overcome them? Can you describe any sacrifices that you
or your son has had to make in order to achieve educationally?
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A— Ed.D. in Instructional Leadership
WE S TERN Department of Education and Educational Psychology
CONNECTICUT 181 White Street
STATE UNIVERSITY Danbury, CT 06810
January 2015

Dear <Superintendent’s name here>:

My name is Damien Holst, and | am certified educator and a student in the doctoral
program for Instructional Leadership at Western Connecticut State University in
Danbury, Connecticut. As a doctoral candidate | am responsible for designing and
implementing a research study. Please accept this letter as my formal request for
permission to conduct this research study in your school district. This research will be
conducted during the Spring 2015 school semester.

The purpose of the study is to examine the educational experiences of Black male
students by collecting demographic survey (10 minutes) and interview data (1 to 1.5
hours) from 1 to 3 students, a parent/guardian, and a teacher/mentor per student. All data
will be collected outside of the school day. This study will highlight the positive aspects
of the Black male experience within a non-minority environment that will serve to inform
educators and influence educational practices for students who attend schools where they
are the minority. The results of this research should be of value to the students, parents,
and teachers of <school name here>.

This research study has been approved by the Western Connecticut Institutional Review
Board. Protocol # :

Participation within this study is completely voluntary and participants may
withdraw at any time. Pseudonyms will be utilized throughout the research report
to ensure the confidentiality of the district and school as well as the teachers, parent
members, and students who participate within the study. Results of the study will
be made available to you, should you be interested in receiving them.

If you have any questions, please feel free to contact me. If you agree that this study can
be conducted at <school name here> High School, please sign and return this form.

Sincerely,

Damien J. Holst Dr. Marcia Delcourt
Cell Phone XXX-XXX-XXXX Faculty Advisor
E-mail: (XXXXXXX) (XXXXXXX)

| agree that the study describe above can be conducted at <school name> High School.

Name (Please print)

Signature Date

191



Appendix H: Principal Letter of Consent

192



i

so— Ed.D. in Instructional Leadership
WE S TERN Department of Education and Educational Psychology
CONNECTICUT 181 White Street
STATE UNIVERSITY Danbury, CT 06810
January 2015

Dear Dr. <principal’s name here>:

My name is Damien Holst, and | am certified educator and a student in the doctoral
program for Instructional Leadership at Western Connecticut State University in
Danbury, Connecticut. As a doctoral candidate | am responsible for designing and
implementing a research study. Please accept this letter as my formal request for
permission to conduct this research study in your school. This research will be conducted
during the Spring 2015 school semester.

The purpose of the study is to examine the educational experiences of Black male
students by collecting demographic survey (10 minutes) and interview data (1 to 1.5
hours) from 1 to 3 students, a parent/guardian, and a teacher/mentor per student. All data
will be collected outside of the school day. This study will highlight the positive aspects
of the Black male experience within a non-minority environment that will serve to inform
educators and influence educational practices for students who attend schools where they
are the minority. The results of this research should be of value to the students, parents,
and teachers of <school name here>.

This research study has been approved by the Western Connecticut Institutional Review
Board. Protocol # :

Participation within this study is completely voluntary and participants may
withdraw at any time. Pseudonyms will be utilized throughout the research report
to ensure the confidentiality of the district and school as well as the teachers, parent
members, and students who participate within the study. Results of the study will
be made available to you, should you be interested in receiving them.

If you have any questions, please feel free to contact me. If you agree that this study can
be conducted at <school name here> High School, please sign and return this form.

Sincerely,

Damien J. Holst Dr. Marcia Delcourt
Cell Phone XXX-XXX-XXXX Faculty Advisor
E-mail: (XXXXXXX) (XXXXXXX)

| agree that the study describe above can be conducted at <school name here>.

Name (Please print)

Signature Date
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so— Ed.D. in Instructional Leadership
WE S TERN Department of Education and Educational Psychology
CONNECTICUT 181 White Street
STATE UNIVERSITY Danbury, CT 06810
January 2015

Dear Parent/Guardian:

My name is Damien Holst, and | am certified educator and a student in the doctoral
program for Instructional Leadership at Western Connecticut State University in
Danbury, Connecticut. | would like to formally extend an invitation to you to allow your
son to participate with my dissertation research study. | would like to examine the
educational experiences of Black males.

In order to conduct my research, | am interested in acquiring volunteers to participate in
one or two individual interviews along with the completion of a short demographic
survey. During the interview your son will be asked about his experiences as a minority
student in his educational environment. The demographic survey takes about 10 minutes
to complete and the initial audio-recorded interview will be scheduled for approximately
1to 1.5 hours. If additional information is needed, a follow-up interview may be
requested. In addition, at least one parent/caregiver and one educator/mentor whom your
son recommends will be asked to complete a demographic survey and participate in
separate interviews. Each participant will be presented with a $25 gift certificate as a
token of appreciation for his or her time.

The Institutional Review Board at Western Connecticut State University has approved
this research. The results from this study will provide valuable information regarding the
experiences of minority students in an attempt to enhance the educational achievement of
these students through educational practices and policies. Participation in this study is
completely voluntary and will have no adverse affect on your son in any way. If you do
agree to have your son participate, he may decline to respond to a particular question and
is free to withdraw from the study at any time. To maintain the confidentiality of the
individual respondents, names will be changed in all reports of this research.

Any information obtained through this study will remain completely confidential. If you
would like to discuss the study with me or have any questions, feel free to contact me via
email (XXXXXXX) or phone (XXX-XXX-XXXX). Thank you for your interest in this
research.

Sincerely,

Damien J. Holst, BSBA, MS Marcia Delcourt, PhD, Faculty Advisor
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so— Ed.D. in Instructional Leadership
WE S TERN Department of Education and Educational Psychology
CONNECTICUT 181 White Street
STATE UNIVERSITY Danbury, CT 06810

WESTERN CONNECTICUT STATE UNIVERSITY
Parental Consent Form for Minor Child’s Participation in Research Study

I, , the parent/legal guardian of

(printed name of parent or guardian) (printed name of minor child)
acknowledge that the researcher has explained to me the purpose of this research study,
identified any risks involved, and offered to answer any questions | may have about the
nature of my child’s participation. I voluntarily consent to my child’s participation. I
understand all information gathered during this study will be completely confidential and
personal identifying information will not be reported. | give my permission for the
named parent and educator (listed by my child on the Participant Assent Form) to be
contacted by the researcher and to participate in separate interviews regarding my son’s
experiences.

| understand that there is no risk involved within the study and | am free to decline to
respond to a specific questions or to withdraw from the study at any time.

Signature of Parent/Guardian: Date:
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so— Ed.D. in Instructional Leadership
WE S TERN Department of Education and Educational Psychology
CONNECTICUT 181 White Street
STATE UNIVERSITY Danbury, CT 06810
January 2015

Dear Student name:

My name is Damien Holst, and | am certified educator and a student in the doctoral
program for Instructional Leadership at Western Connecticut State University in
Danbury, Connecticut. | would like to formally extend an invitation to you to participate
with my dissertation research study. | would like to examine the educational experiences
of Black males.

In order to conduct my research, | am interested in acquiring volunteers to participate in
one or two individual interviews along with the completion of a short demographic
survey. During the interview you will be asked about your experiences as a minority
student in your educational environment. The initial interview will take approximately 1
to 1.5 hours and, with your permission, will be audio-recorded. If additional information
is needed, a follow-up interview may be requested. In addition, at least one
parent/guardian and one educator/mentor whom you recommend will be asked to
complete a demographic survey and participate in separate interviews. Each participant
will be presented with a $25 gift certificate as a token of appreciation for his or her time.

The Institutional Review Board at Western Connecticut State University has approved
this research. The results from this study will provide valuable information regarding the
experiences of minority students in an attempt to enhance the educational achievement of
these students through educational practices and policies. Participation in this study is
completely voluntary and will have no adverse affect on you in any way. If you do agree
to participate, you may decline to respond to a particular question and are free to
withdraw from the study at any time. To maintain the confidentiality of the individual
respondents, names will be changed in all reports of this research.

Any information obtained through this study will remain completely confidential. If you
would like to discuss the study with me or have any questions, feel free to contact me via
email (XXXXXXX) or phone (XXX-XXX-XXXX). Thank you for your interest in this
research.

Sincerely,

Damien J. Holst, BSBA, MS Marcia Delcourt, PhD, Faculty
Advisor
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so— Ed.D. in Instructional Leadership
WE S TERN Department of Education and Educational Psychology
CONNECTICUT 181 White Street
STATE UNIVERSITY Danbury, CT 06810

WESTERN CONNECTICUT STATE UNIVERSITY
Participant Assent Form for Research Study

I, , agree to voluntarily participate in the research study.
(printed name of participant)

I understand all information gathered during the study will be completely confidential

and names will be changed in all reported information. | acknowledge that the researcher

has explained to me the purpose of this research study, identified any risks involved, and

offered to answer any questions | may have about the nature of my participation.

As a minor under the age of 18 | understand that my participation in this study also
requires the consent of my parent or guardian. | understand all information gathered
during this study will be completely confidential. | understand this study involves
completion of a demographic survey, an individual interview with me, which will be
audio recorded, and a possible follow-up interview, which will also be audio recorded. |
further understand that as a part of the study, | agree to allow a parent and one educator
named below to participate in separate interviews.

Therefore, | give my assent for the researcher to contact my parent,

Parent full name

at ; and the following named educator,
(parent’s phone contact) (educator’s full name)
at :

(educator’s phone contact) (educator’s e-mail address)

to arrange for interviews regarding my educational experiences.

| understand that there is no risk involved within the study and | am free to decline to
respond to questions and to withdraw from the study at any time.

Signature of Participant: Date:
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so— Ed.D. in Instructional Leadership
WE S TERN Department of Education and Educational Psychology
CONNECTICUT 181 White Street
STATE UNIVERSITY Danbury, CT 06810
January 2015

Dear Educator:

My name is Damien Holst, and | am certified educator and a student in the doctoral
program for Instructional Leadership at Western Connecticut State University in
Danbury, Connecticut. | would like to formally extend an invitation to participate with
my dissertation research study. | would like to examine the educational experiences of
Black male students.

<Child’s name here> has volunteered to participate in this study. He has recommended
that you participate in a personal interview regarding his educational experiences. You
will also be asked to complete a short demographic survey. A follow up interview may
need to be conducted if additional information is sought. Both interviews will be audio
recorded. Participation in this study is completely voluntary and confidential.
Participation or non-participation in this research will have no adverse effect on you or
the student in any way. If you do agree to participate, you are free to withdraw from the
study at any time. Each participant will be presented with a 25 dollar gift certificate as a
token of appreciation for their time.

The Institutional Review Board at Western Connecticut State University has approved
this research. The results from this study will provide valuable information regarding the
experiences of minority students in an attempt to enhance the educational achievement of
these students through educational practices and policies.

Any information obtained through this study will remain completely confidential. If you
would like to discuss the study with me or have any questions feel free to contact me via
email (XXXXXXX) or phone (XXX-XXX-XXXX). If you agree to participate in this
study, please sign the attached statement and return it to me as soon as possible.
Thank you for your consideration.

Sincerely,

Damien J. Holst, BSBA, MS Marcy Delcourt, PhD, Faculty Advisor
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so— Ed.D. in Instructional Leadership
WE S TERN Department of Education and Educational Psychology
CONNECTICUT 181 White Street
STATE UNIVERSITY Danbury, CT 06810

WESTERN CONNECTICUT STATE UNIVERSITY
Consent Form for Research Study—Educator Participant

I, , agree to voluntarily participate in the research study.
(printed name of participant)

| understand all information gathered during the study will be completely confidential
and any personal identifying information will not be reported. | acknowledge that the
researcher has explained to me the purpose of this research study, identified any risks
involved, and offered to answer any questions | may have about the nature of my
participation.

| understand that <students name> has granted his written assent for me to participate in
this study, which involves completing a demographic survey and at two individual
interviews, which will all be audio recorded.

| understand that there is no risk involved within the study and | am free to withdraw
from the study at any time.

Signature of Educator Participant: Date:

201



Appendix K: IRB Application and Approval

202



ENTIRE PROPOSAL (INCLUD. SIGNATURES & ALL APPENDICES) SHOULD BE SUBMITTED AS 1
.DOC FILE ATTACHMENT

Proposal # _ 1415-85
Human Subjects Research Application Coversheet
Western Connecticut State University Institutional Review Board

PRINCIPAL INVESTIGATOR: Damien Holst If the Pl is a student,
FACULTY SUPERVISOR:
DEPARTMENT: Education & Educational Psychology Marcia A. B. Delcourt
EMAIL/S: Supervisor — (XXXXXXXXXXX)
Student — (XXXXXXXXXXX)

PROJECT TITLE: Educating Black Males: An Examination of the Perceptions and Experiences
of Black Male Students in Predominantly White High Performing Secondary Schools
Check any of the following that apply to this proposal:

A. Proposal is an undergraduate student research project. Is the
research funded/developed with an external grant?

X_B. Proposal is a graduate student research project.

YES NO

C. Proposal is WCSU faculty-developed research. If yes, indicate Funding Agency:

D. Proposal is externally-developed research. =indicate WCSU “sponsor”

I. Purpose of IRB Review

The role of the WCSU Institutional Review Board (IRB) is to review all proposed research at WCSU or by WCSU
faculty, staff or students to ensure that the research meets Federal standards for the safety and protection of any human
subjects involved in the research. The WCSU IRB operates in compliance with the U.S. Code of Federal Regulations,
Department of Health and Human Services (DHHS) Title 45 Part 46. WCSU’s IRB has registered approval
(Federalwide Assurance/FWA) from the Office of Human Research Protections (OHRP). To help the IRB fulfill its
role, WCSU requires all researchers to submit their protocol for review and approval. Please refer to the Research
Application Guide available at www.wcsu.edu/irb for complete instructions. The WCSU IRB is unlikely to reject an
application without first discussing its concerns about the research with the investigator. However, applications may be
deferred for review at another meeting if substantial issues are present. Researchers are encouraged to attend the
IRB meeting of their review - in order to address any concerns directly. Failure to submit complete materials by
the published deadlines will delay review processes.

Il. Application for IRB Review Checklist

Before submitting your research application for review by the IRB, you must ensure: Everyone
involved has completed the Human Subjects Collaborative Institutional Training Initiative (CITI)
program, accessible on our website http://www.wcsu.edu/irb/ or its equivalent (Appendix L).

IS THIS A NEW RESEARCH PROJECT?

YES NO
If yes, are you applying for? Protocol # of previously approved
application
Exempt Review Avre there any modifications to the previously

approved research?
Expedited Review

X__ Full Review YES NO
COMMITTEE ACTION
_X_ Approved through __ 1415-85 review
__Not approved; clarification/modification required IRB Chair's Approval: Date: Insert here
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so— Ed.D. in Instructional Leadership
WE S TERN Department of Education and Educational Psychology
CONNECTICUT 181 White Street
STATE UNIVERSITY Danbury, CT 06810
January 2015

Dear Parent name or Guardian’s name:

My name is Damien Holst, and | am certified educator and a student in the doctoral
program for Instructional Leadership at Western Connecticut State University in
Danbury, Connecticut. | would like to formally extend an invitation to you to participate
with my dissertation research study. | would like to examine the educational experiences
of Black male students.

Your son has volunteered to participate in this study. He has recommended that you
participate in this study regarding his educational experiences. | am requesting that you
complete a brief survey and an interview. The initial interview will take approximately
one hour and will be tape-recorded. If additional information is needed a follow-up
interview may be scheduled and audio recorded. Participation in this study is completely
voluntary and confidential. Participation or non-participation in this research will have
no adverse effect on you or your son in any way. If you do agree to participate, you are
free to withdraw from the study at any time.

The Institutional Review Board at Western Connecticut State University has approved
this research. The results from this study will provide valuable information regarding the
experiences of minority students in an attempt to enhance the achievements of these
students through educational practices and policies.

Any information obtained through this study will remain completely confidential. If you
would like to discuss the study with me or have any questions feel free to contact me via
email (XXXXXXXXXXX) or phone (XXX-XXX-XXXX). If you agree to participate in
this study, please sign the attached statement and return it to me as soon as possible.
Thank you for your consideration.

Sincerely,

Damien J. Holst, BSBA, MS Marcy Delcourt, PhD, Faculty
Advisor
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Ed.D. in Instructional Leadership

Department of Education and Educational Psychology
181 White Street

Danbury, CT 06810

WESTERN CONNECTICUT STATE UNIVERSITY
Participant Consent Form for Research Study

I, , agree to voluntarily participate in the research study.
(printed name of participant)

| understand all information gathered during the study will be completely confidential
and any personal identifying information will not be reported. | acknowledge that the
researcher has explained to me the purpose of this research study, identified any risks
involved, and offered to answer any questions | may have about the nature of my
participation.

| understand my son has granted his written assent for me to participate in this study,
which involves completing a demographic survey and an individual interview, which will
be audio recorded.

| understand that there is no risk involved within the study and | am free to withdraw
from the study at any time.

Signature of Participant: Date:
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Name:

Student Information Sheet

e-mail:

Parent/Guardian’s Name:

e-mail:

cell phone:

Parent/Guardian’s Name:

e-mail:

cell phone:
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Guidance Counselor Protocol for Doctoral Research Project

Information:

| wanted to meet with you today to discuss the possibility of participating in a research
project. There is a young African American teacher who is enrolled in a doctoral
program at Western Connecticut State University who is interested in understanding your
experience as an African American student. Before | explain the study, I would like to
provide you with some information about Mr. Holst:

e Doctoral student at Western Connecticut State University
e Grew up in a single parent household and attended predominately white schools
during his secondary education

e Entire family is in education (Mother was VP of a college; brother graduated from
Yale University)

e Received an academic scholarship to attend the University of Florida

e Teaches math and social studies at Middle/High School
e Coached track and field at for 6 years

[ ]

Is one of four brothers

As a part of Mr. Holst’s doctoral program, he was responsible for selecting a topic that he
was interested in for his dissertation research. Mr. Holst has selected to understand the
educational experiences of African American students who attend predominately white
high schools. Mr. Holst had a similar experience. He was one of four Black students in a
high school of 1,500 students. These experiences helped to shape his education. Mr.
Holst would like to take the opportunity to allow you to share your story with him so that
he can enhance the learning experience of students in similar educational environments.
Here are some details regarding the study:

¢ All information will remain confidential (names, schools, and participant will be
not be shared)

e Participation in this project is completely voluntary and you can withdraw at
anytime.

e Mr. Holst would like to have a conversation with you where you will have the
opportunity to share the story of your educational experience with him.
Following that conversation Mr. Holst would like you to select an educator
(guidance counselor, principal, teacher etc.) and a family member/guardian that
he could speak with about your educational experiences as well.

Potential benefits of participation:
e Participation within this research will allow you to have the opportunity to share
your story and express your opinions about your educational experience.
e Participating in this study would mean that you would have a positive and direct
impact on the lives of students who are in similar educational environments.
You will receive a $25 gift certificate for your participation within the study.
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Appendix O: Code list
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Frequency of codes for Theme 1: Who | Am

Category Initial Code for Each Participant Student Parent Teacher
Being
Black
Andrew adjusted to it 1
article changed perspective 1
being black has been positive 1
being black in a white school 1
being black is different 1
being black is good 1
being black is important 1
being black provides insight 1
black racial identity 1
friends recognize him as black 1
race shouldn’t determine expectations 1
Total Codes 11
being black can help with programs
Bobby and college 1
being black doesn’t impact me 1
being black in this community is an
indifferent dash 1
being black is a difference 1
being black is an inhibitor and a helper 1
being black not that huge of an impact
on my life 1
being black will end up being a
challenge 1
| am sure at some point they were like
oh he wont perform well he comes
from the poorest family and he is
African American 1
| would like to think that once a
teacher knows me they would know
who | am just beyond skin color 1
proud African American heritage 1
teachers did a good job of keeping
everyone the same 1
Total Codes 11
Calvin being black a factor in expectations 1
being black affects how other people
see me 1
being black changes peoples
perspective 1
being black changes teachers
expectations 1
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being black makes me stand out 1
being black teachers see me differently 1
just a characteristic 1
Total Codes 7
being black affects your viewpoint and
someone who is white cant experience
that view point because they are not

Devin black 1
being black can help or hinder you
depending on where you are in the
country 1
being black does effect how I view
certain things 1
being black is a part of me 1
being black is not something | would
hide or flaunt 1
being black or any color should not
define a person 1
being black people should be equally
affected by stereotyping or injustice 1
being black will impact how you see
the world 1
being black you are not the same as
every white kid in town 1
my race has not affected my academic
performance 1
being black you are viewed differently 1
Total Codes 11
a black person stands out like a sore

Ezra thumb 1

being black comes along with a lot of
stereotypes 1
being black in an all white school has
been positive 1
being black in our society is not
necessarily a good thing 1
being black you get looked at
differently in an area that is not black 1
bloodline from Africa 1
people would make assumptions
because | am black 1
the most aggravating part is when
people speak as if my identity is
supposed to be tied to the color of my
skin and the stereotypes that come
along 1
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they don’t see me as a normal person
they see me as something different
they would talk to me like they would
assume that my identity was supposed
to be tied to what in their mind was
supposed to be a black person

unless they have lived my life they are
not going to understand

Total Codes

Being Black Total Codes:

15

w

Family
Andrew

close relationships with sisters
close with family

dad close

dad conversations

dad good life

dad job in the city

dad people person

dad supportive

| look up to my dad
learned a lot from home
Total Codes

PR RPRRPRPRPRPRPRRBR

[HEN
o

Calvin

close with brother

dad action oriented

family is supportive

learned from parents regarding success
learned lessons from parents

mom more observant

worried about how he was treated
Total Codes

Devin

mom cares about what | do

mom very supportive

parents lead by example

parents supportive and respectful
parents taught us appreciation
parents mimicked their footsteps
parents work hard

really close relationships with my
parents

special bond with sisters

spends a lot of time with family
Total Codes

PR RPRPRPRPRLR(NRPRRPRRERRERR

el

10

Ezra

family is close
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influenced by family

learned from mom similar
personalities

mom is emotional and creative dad is
logical

my parents are so competitive

two older brothers

Total Codes

Family Total Codes

o2 BN SN

w
w

Beliefs
Andrew

appearance doesn’t define someone
applies lesson to life

building relationships

diversity is important

making a good first impression
masculinity

masculinity does not involve school
not judging a book by its cover
positive values should be shared
school is important

school is more important than friends
Total Codes

PR RPRRPRPRPRPRPRPREPPR

[EEN
[EEN

Bobby

academics more important than social
life

being a man and education exclusive
being black shouldn’t impact teachers
perceptions

I’m only friends with good people
school is paramount

schoolwork comes first

wants voice to be heard

Total Codes

A

N e N e T

Devin

being able to socialize and interact is
more important than getting straight
As for years

happiness of others more important
than personal achievement

| am happy in my life now

| have high expectations of myself and
willingness to push myself

| would say I’m viewed the same as
everyone else

socioeconomic equality important
your social affiliation to me is much
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more important than academic

Total Codes 7
capability to be an all star student but
Ezra getb's 1
change in self being more mindful 1
every person maters and you never
know what type of influence that you
can have on one person 1
ignorance is due to lack of knowledge
and perspective 1
music and sports helped manage time 1
negative expectations are a challenge
to me 1
no real role models | want to be
original 1 16 2
social interaction more important than
achievement 1 13 3
we feel the need to put people in boxes 1 9 5
where you are from shouldn’t play a
role 1 2 6
Total Codes 10 11 23
Total Beliefs Codes 35 51 39
Race
Andrew assumptions about race 1
struggled with racial identity 1
unique 1
Total Codes 3
aside from Martin Luther King
embracing culture is not discussed in
Bobby school 1
awareness of race increased in middle
school 1
I’m sure at some point in my
experience through school there is a
teacher that probably expected less of
me because of my background 1
ignorance and jokes made surrounding
race 1
like in school I feel its kind of an
awkward topic because the teachers
don’t want to talk about it in class
where there are 20 white kids and one
back and one Latino kid 1
race doesn’t impact my own
expectations 1
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race is just a difference

race is not a defining factor here

race is more evident in middle school
racism is not evident

still racism in society

was not a factor in elementary school
Total Codes

e

[EEN
N

Calvin

there is still racism in the world
experienced racism doesn’t affect him
mom experienced racism

perception from others

race shouldn’t separate

social media contributes to racism
Total Codes

Ezra

all black people are not the same
gather thoughts of what black people
are supposed to be through media and
expect me to fit into those stereotypes
human nature to categorize people

I don’t want to fit stereotypes

lack of racial mindfulness

people are typically ignorant

people have stereotypes and unaware
of their own racism

quote on trying to change racist
mindsets ocean

stereotypes are a vicious cycle

when younger race was not a factor
white people see themselves as
ordinary people

why would the color of my skin have
any impact on the way | talk or act
assumptions based on race

being white is being a person being
black is being a black person

numb to racist comments

they would look at each other they
were white people and they would
think oh this is a person

you are so white you are not even
black

you are the whitest black kid | know
Total Codes

Total Race Codes

R

I
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Self-
Description
Bobby

| do excellent in school

| have very good character
I am an intelligent person
| am very communicative
we are just normal people
Total codes

Calvin

does not believe in himself as a writer
easy to hang out with

grades are bad compared to the school
hard to fit in

| can see myself even as being a little
awkward

| see myself as a supporting role

| think I’'m awkward

I’m a big guy

insight into actions of others

logical guy

music dance helped me grow

self confidence from working hard
self-conscious

shy

very different from others

Total Codes

PR R ROR R R R

PR RPRRPRPRPRPRRRRR

[EEN
a1

Devin

I’m generally self-confident
I’m definitely less confident than |
would let off

I’ve done well academically
pride in being unique
Total codes

-

Ezra

animated and emotional
athletic

caring

charismatic

confident

energetic

| am very competitive
independent person

musical

people like that | am different
people see me as a nice positive
person
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|
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11
11
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Total Codes 11 14 12
Total Self-Description Codes 35 67 56
Personality
Andrew exceed expectations 1
modest 1
self-confidence 1
stay true to myself 1
willing to adapt 1
willingness to sacrifice 1
Total Codes 6
Bobby advanced academically 1
| really like helping people 1
| still like to be in charge 1
joy from helping others 1
Total Codes 4
I don’t really like putting things into
Calvin  my own words 1
prefers talking to adults vs. students 1
personality differs 1
show off talents but fit in too 1
willingness to sacrifice for others 1 1 1
Total Codes 5 0 1
2 1
Devin extrovert 1 0 2
Total Codes 1 0 2
Total Personality Codes 16 3 7
TOTAL THEME CODES 209 174 124
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Frequency of code for Theme 2: My World

Category Initial Code for Each Participant Student Parent Teacher

Community
Andrew community would support
friendly
great community
normal people
Total Codes

Bobby a portion of the kids are more down to earth
adults in the community helpful
adults in town are very good
affluent community
differences exist but still talk

PR RPRRPRPRDMRPRLR R

everyone comes from a married household with
perfect expenses and two trips a year and kids
take a lot of things for granted so they do not
know the value of things

things are taken for granted

this little bubble as mom describes it
everything’s perfect

Total Codes

A

Calvin lack of diversity
magazine supports community
strong community relationship
Total Codes

Devin community focuses on wealth
doing well socially
everyone is the same here
friendly and extremely competitive
homogeneous
juxtaposed elements friendliness and
competitiveness
people are competitive
people are ignorant to what happens outside of
the bubble of the community
people are friendly
Total Codes

PR RPRPRPRWERL R R©R

e

Ezra been here my whole life
community is kind and supportive
people are competitive in all aspects of life here
people are successful and wealthy

some people will mask their emotions and talk
behind one another’s back 1 2 2

10

el i e
[N
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Total
Total Community codes

School
Andrew

academic success depends on class
life lesson

slightly above mediocre

big change

big change in size and diversity
classes and friends

different

different atmosphere

easy to connect with people
known as Black in school
non-whites are outsiders
non-whites are viewed as different
primarily white

simplicity and familiarity

small accepting place

stand out

stood out

Total Codes

PR RPRRPRPRRPRPRPRPRPRPRPRPRPRRERR

[EEN
\l

Bobby

class president multiple grades
school with academic excellence
the academics are flawless

Total Codes

Calvin

academics are not exactly fun for me
a lot of my teachers like me

bullying

doesn’t do well in school

few people really know me

grandpa role model

high academic standards

| can hang out with friends

| like learning

I’'m close with most of the faculty in the school

math and science favorite subjects
morning show run by the students
my school is very accepting

some habits have changed

teachers did have high expectations
works hard take difficult classes
Total Codes

PR RPRRPRPRPRPRPRPRPRPRPRPRPRLPRLRWOWRRPR

[EEY
(2]

Devin

culture of fighting for grades
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hard for some to break out of a group 1
if caught on the wrong side it could be
devastating 1
it’s a very competitive environment 1
love my experience here but | hate seeing other
people struggle with it 1
school has been like a great experience 1
special case based on involvement 1
the rates of depression in our high school
related to academics are insane 1
very cliquey 1
Total Codes 9
Ezra human interaction important in education 1
| do try hard in school 1
| want to work hard and prove myself despite
other expectations 1
people subconsciously make assumptions
based on my race 1 5 8
school is supportive of each other 1 7 2
school should be about critical and creative
thinking and solving problems 1 9 1
schools are programmed for a certain type of
brain 1 8 6
Total 7 6 1
Total School Codes 52 35 18
Student
Andrew accepting 1
making friends is easy 1
Total Codes 2
Bobby majority of students are ignorant socially 1
people aren’t openly friendly 1
students friendly but not bright 1
student groups are cliques 1
the worst students have the worst values 1
Total Codes 5
Calvin some students can be potentially hurtful 1
they are mostly white so they don’t know 1
Total Codes 2
Devin very cliquey 1
if caught on the wrong side it could be
devastating 1
Total Codes 2 1 5
3 1
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Ezra

some of the students are ignorant and close
minded

students are supportive tolerant and accepting
Total
Total Student Codes

N

[EEN
w

= N W

[EEN
o

W~

Friends
Andrew

friends with many close with few
friends are average teenagers
friends are best friends

friends same type

friends typical high schoolers
long term friends

Total Codes

Bobby

first group

| have a lot of friends

relationships suffered when academic values
are not shared

second group

third group

Total Codes

P ROR PR RRER

Calvin

similar interests
Total

Devin

community service friends family
Total

el e e

[

Ezra

social interaction more important than
achievement

Total

Total Friends Codes

-

14

o

Andrew

get teachers to like me

| think that the relationship between the student
and the teacher can affect how you do in class
no mistreatment of students

student teacher relationships helps positive
teacher expectations

Total Codes

LS I e N

Bobby

in high school it helps to have teachers who are
really knowledgeable and willing to help

some teachers are excellent

some teachers could help students more
teaching becomes paramount in harder classes
Total Codes

Calvin

teachers did have high expectations
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I’m close with most of the faculty in the school 1
a lot of my teachers like me 1
Total Codes 3
close with a lot of teachers and guidance

Devin counselors 1
soccer coach is a role model 1
teachers add to competitive environment 1
teachers friendly supportive understanding 1
teachers provide support and are easy to talk to
always willing to help 1
teachers push students to achieve 1
Total Codes 6
| do like the relationships that I’ve formed with

Ezra my teachers 1

some teachers do not care about student
success 1
teachers are nice and willing to work with you 1 4 5
teachers are willing to talk and maintain good
student teacher relationships 1 5 5
teachers important for them to want students to
succeed 1 3 2
teachers may not expect much from me 1 2 7
Total 6 4 5
Total teacher codes 24 18 24
Total Theme Codes 129 91 71
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Frequency of code for Theme 3: Who | Want To Be

Category Initial Code for Each Participant Student Parent Teacher

Success
Andrew chasing success

do anything to achieve my goals
family influences success
finding an occupation
satisfied with accomplishments
success in school
Total Codes

(o2 T e e e = SR

Having a job you love being

Bobby financially sound and good marriage
parents impact conception of success
trying to achieve more than my
parents
Total

e N

Calvin cant always do what we want
keeping up the school
pursuing your interests
short term happiness
success and happiness may not go
together
success is making money
success school job family
Total

PR R RwWwe

RPN PR

Devin family happiness and support
passionate about your job don’t focus
on money
success is about happiness
Total 3

N

idea of success developed from living
Ezra in the community 1 2 6

success is being happy 1 2 3

time money and relationships have to

be sacrificed for success 1 3 4

willingness to make sacrifices for

success

Total 4 2 1
Total Success Codes 23 10 18

[EEN
[EEN
SN

Locus of
Control

Andrew being positive 1
| focus on what | can control 1
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